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ABSTRACT 

Diversity is ignored in many early childhood education settings, especially sexual 

diversity. The purpose of this study is to determine if children's literature in early childhood 

education sett) gs represents diversity. Because identity is interconnected, this study includes an 

exploration of individual aspects of identity such as gender, sexuality, race, class, age, body size 

and ability. One hundred and nine books from four childcare classrooms were analyzed to 

investigate the representation of diversity in children's literature. A qualitative queer critique of 

two of the titles from this study supplemented the compelling yet inadequate findings of the 

quantitative research. Results showed that beyond moderate representation of racial diversity, 

the literature examined failed to represent significant diversity of sexuality, class, age, body size, 

and ability. Through the analysis of children's books it was found that oppression exists in the 

form of omission. Research from supplementary queer critiques of two titles showed that each 

book is heteronormative in nature and that one of the books may be deemed homotolerant as it 

positioned heterosexuality as 'normal,' represented sexuality as private, failed to celebrate 

difference, and failed to challenge essentialism. The findings of this study may be significant for 

initiating a dialogue among early childhood professionals to promote a celebration of difference. 

Keywords: heteronormativity; diversity; queer theory; representation; identity 
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Chapter I 

Introduction 

A significant number of research studies show that books, like blocks, play dough, 

and paint, are essential tools in every childcare setting. According to a study by Gerde and 

Powell (2009), on average early childhood educators (ECEs) spend 7 minutes per group 

session (often referred to as circle time) reading to preschool children. As circle time often 

occurs at least twice daily, it can be estimated that ECEs spend approximately 70 minutes 

per week reading to children. This time is considered vital because reading with 

preschoolers provides potential opportunities for these children to develop decoding skills 

that beginner readers use to discover meaning in print and spoken language (Hindman, 

Connor, Jewkes, &Morrison, 2008). Moreover, early literacy has been linked to many other 

aspects of a child's wellbeing including health, social justice (Green, 2008), earnings 

(Burnett, 2008), and global competition in a knowledge economy (Walker, 2008). Literacy 

intervention programs such as Action for Family Literacy Ontario (AFLO) promote literacy 

(Walker, 2008), advocate a love of language (Green, 2008), and portray literacy as a 

'passport for life' that has the potential to significantly alter individual and societal realities 

(Burnett, 2008). While the importance ofliteracy is quite clear, surprisingly, there appears 

to exist a general lack of attention to representation of diversity when early childhood 

educators select children's books (Paterson & Lach, 1990). 

In order to promote diversity in early childhood education, books that reflect varying 

types of backgrounds and 'identity' are readily used. However, this trend did not develop 

until the 1960s and 1970s when book publishers identified gender stereotypes and unequal 

representations of girls portrayed in children's books (paterson & Lach, 1990). Liberal 
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feminist researchers used a latent content analysis counting method to explore representation 

and stereotypes of gender in children's literature. The American Psychological Association 

(2008) defines gender as a psychological phenomenon, which refers to learned sex-related 

attitudes and behaviours (Mertens, 2009). According to Clark (2002) the work of social 

scientists such as Weitzman (1972) opened up an important dialogue regarding gender 

issues in children's literature. Weitzman's work helped ameliorate publishing practices, 

produced a decrease in the recognition of books with sexist undertones, and led to 

modifications in writing practices (Clark, 2002). Poststructural feminism is concerned with 

deconstrupting the dominant discourse, and focuses on social change for women and other 

marginalized groups. The intersections of gender with other systems of oppression and 

privilege are key to poststructural feminist ideology (Tisdell, 1998). Poststructural feminist 

theory "provides means to examine and deconstruct 'the problem' of gender'" which has 

been discursively shaped, with male and female dichotomized as opposing (Allard & 

Cooper, 1997). Blaise asserts, "understanding discourses and how they work in a classroom 

setting is a vital and necessary step toward understanding how gender is socially constructed 

and contested" (Blaise, 2005, 17). 

For ECEs, books are used to entertain, teach, and promote diversity. Global 

measures of classroom quality used to inform early childhood education practices such as 

the Day Nursery Act (DNA), Early Childhood Environment Rating Scale (ECERS; Harms, 

Clifford, & Cryer, 2005), and Developmentally Appropriate Practice (DAP), compiled by 

the National Association for Educators of Young Children (Bekkendal, 1987), all include 

access to books as a mandate in early childhood education. These texts also promote 

representation of diverse populations in childcare environments. For instance the ECERS 
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document was developed to encourage program improvement and the inclusion of children 

with disabilities and cultural diversity (ECERS; Harms, Clifford, & Cryer, 2005). Similarly, 

in Ontario, The Best Start Expert Panel on Early Learning, compiled in 2006, titled Early 

Learning for Every Child Today (ELECT) can be used to measure quality in daycare and 

guide ECEs to ensure "a wide selection of books are accessible for a substantial portion of 

the day." According to the ELECT document, these books should reflect different cultures 

and abilities. Likewise, the DAP recognizes the impact of cultural and linguistic contexts, 

and promotes validation of variations in the individual development of children (Bekkedal, 

1987). Some areas of diversity are not explicitly addressed in many of the documents that 

inform ECE practice. For example gender, class, age, body size, and sexuality are often 

ignored in documents referred to as quality indicators in early childhood education and 

poststructural reconceptualists are beginning to challenge some of these texts. 

A reconceptualist movement is occurring in North America as scholars and ECEs are 

beginning to question the practices of professionals working with children 

(Swadener&Cannella, 2007). This movement is challenging the very documents that inform 

"best" practices (pacini-Ketchabaw& Pence, 2005) such as the DAP (Bekkedal, 1987). 

According to Pacini-Ketchabaw, and Pence (2005,5) the reconceptualist movement has not 

yet achieved popularity in Canada; however, "assumptions of universality" and "singularity" 

are currently being challenged. Professionals in early childhood education have been invited 

to join this movement, which acknowledges differing views and invites people to think in a 

way that disrupts long-held beliefs, including classification and description. Reconceptualist 

scholars are challenging "truth," and contributirtg to the diminishment of notions of what 

children "should" be or do (pacini-Ketchabaw& Pence, 2005, 6). According to Grieshaber 
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& Cannella (2001), some prominent features of the reconceptualist movement include the 

promotion of race, class, gender, sexuality, nationalism and age as intersectional. 

Inspired by the reconceptualist movement, this research project has attempted to 

uncover our notions of diversity in early childhood education through exploring 

representation of diversity in children's literature. Feminist poststructural theory, which 

explores how the dominant discourse constructs "truth," is one of the theoretical frameworks 

that have informed both the reconceptualist movement and this preliminary research project. 

This project has also been informed by queer theory, which views identity as dynamic and 

interconnected, and challenges popular notions of "truth" (Blaise, 2005). Illustrated books 

present societal and cultural values and impart societal norms (Paterson & Lach, 1990); 

therefore, in order to determine how diversity is represented in children's literature this 

study has considered books as artifacts of early childhood education. This research project's 

aim has been to answer the following questions: 

1) Does children's literature currently used in early childhood classrooms reflect diversity of 

gender, sexuality, race, class, ability, age, and body size? 

2) Is the counting method adequate to examine representation of diversity in children's 

literature? 

3) Are there alternate methods of exploring representation of diversity in children's 

literature? 

4) How can issues of gender, sexuality, race, class, ability, age, and body size in children's 

literature most effectively be brought to the attention of early childhood educators? 

According to Clandinin & Connelly (2000), experiences shift and change during any 

given research process, which inevitably results in a need for negotiation and reevaluation. 
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This preliminary research project has experienced significant changes. A need for a 

paradigm shift became apparent during the data analysis process and the need for more 

sophisticated criteria for analyzing children's literature became evident. A manifest content 

analysis from a liberal feminist approach was performed in order to measure the frequency 

of representation of heterosexuality in the texts under study. A latent content analysis which 

was inspired by a poststructural feminist approach was also added. This latent content 

analysis was used to investigate gender, sexuality, race, class, ability, age, and body size of 

characters in children's literature to highlight how each is represented. Queer theory 

explicitly concerns itself with issues of sexuality, particularly heteronormativity, and has 

therefore supplemented feminist poststructuralism in order to look beyond the quantitative 

data for a qualitative queer exploration of two selected book titles. 
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Chapter 2 

Literature Review 

The different ways gender has been researched in children's literature will be 

highlighted in an attempt to gain insight into the approach towards analyzing diversity in 

children's literature. Furthermore, it will become obvious throughout this paper that 

exploring issues of gender from the perspective of feminist poststructuralism and queer 

theory requires a consideration the representations of sexuality. Therefore after introducing 

the theoretical frameworks that inform this research, sexuality in children's literature will be 

explored. Both feminist poststructuralism and queer theory acknowledge that identity is 

dynamic and interconnected with other aspects of identity; therefore, gender, sexuality, race, 

class, ability, age, and body size will be explored in order to provide a context for 

investigating the representation of each of these factors in children's literature. Exploring 

components of identity as independent and fixed using dominant discourse binaries such as 

male- female, black-white, and able-bodied and disabled may not fully reflect feminist 

poststructural theory and queer theory, but will serve to shed light on oppression. The 

selected methodology may create new possibilities that acknowledge the ways in which 

early childhood educators contribute to the negotiation and construction of identity of 

children and lead to an examination of intersecting sources of disadvantage. Lastly, 

oppression, as it relates to diversity, will be explored in order to inform the 

recommendations section that is concerned with discovering ways to engage ECE's in a 

discussion about diversity in children's literature. 
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Children's literature 

For the purposes of this paper, "children's literature" is defined as books written and 

illustrated for children aged zero to eight. Children's literature typically refers to picture 

books illustrated with colourful and bold images. Illustrators use a variety of mediums to 

create images for children's literature including paint, photography, collage, and plasticine. 

Illustrations usually correspond with text and supplement stories, providing an opportunity 

for emergent readers to "read" the pictures (O'Donnell & Wood, 1999). Animals with 

human characteristics (anthropomorphism) are in many early childhood stories. Assigning a 

human trait to an animal or object is said to provide a "buffered engagement with a message 

of cultural significance ... and ease the tensions dealing with issues not yet fully resolved or 

socially controversial" (Burke, Copenhaver, 2004, 210). The text in literature for very young 

children is often simple and easy to follow. Furthermore, children's books have "story 

language" which is unique to children's literature as it is much more rich than language used 

in typical conversations. Sometimes the order of words is altered in the interest of rhyming 

(O'Donnell & Wood, 1999), which is popular in children's literature. Although the 

language is typically quite simple, children's books expose children to social identities and 

cultural scripts that have an invested interest in disciplining children into normative beings 

(Marshall, 2004). In fact, according to Lystad (1980), children's books have the power to 

sustain and transform the culture of the world (as cited by Paterson & Lach, 1990). 

Saltmarsh asserts that children's literature serves to re-circulate discourses already present in 

the world which in turn "(re)shape" social realities (2007, 97). 

Gender 
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Not surprisingly, gender is a prevalent feature of children's literature; almost every 

child's book involves human or animal characters that are identified as male or female 

through the use of the pronouns he or she. Gender has been considered across many 

disciplines, and those researchers who believe that gender is bred in one's genes 

consequentially attribute all differences to biology (Shaffer, 2000). Biological theories of 

gender assume that social roles are allocated based on biological sex (Marshall, 2004). In 

contrast, social theories of gender posit that children learn gender through modeling and 

reinforcement within society and culture (Blaise, 2005). According to the theory of social 

learning of gender, indoctrination is established through a social prescription that imposes 

values, motives, and classes of behaviors considered "gender-role standards" for girls and 

boys (Shaffer, 2000). Essentializing theories of gender (such as social and biological) 

reduces all femininities and masculinities to a simple and particular way of being male or 

female (Blaise, 2005). Furthermore, according to Blaise (2005), if children are believed to 

act based on biologically "natural" influences and the social influences of family and 

society, addressing issues of gender may seem futile. 

Research of gender in children's literature 

To date, many scholars have examined social issues such as gender in children's 

literature. However, biological and social theories of gender have informed much of the 

previously published research. For instance, Weitzman, Eifler, Hokada, and Ross (1972), 

who were among the first social scientists to explore issues of gender in children's literature, 

used a liberal feminist method of counting. This theoretical approach greatly influenced 

Weitzman et al. (1972) who were among the first to study gender bias in children's 

literature. Weitzman's work shaped several studies that measured gender bias in children's 
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literature utilizing counting methods. For example, according to Clark and Fink (2004) 27 

of 34 studies looking at issues of gender in children's literature, used a liberal feminist 

approach inspired by Weitzman's prominent work. Narahara (1998) is but one social 

scientist that analyzed picture books using Weitzman's methodologically reputable work to 

explore issues of gender. Part of Narahara's study included counting how many times males 

versus females were represented in children's books. Liberal feminism, which concerns 

itself with issues of equality, advocating for equal representation of males and females, as 

well as diminished stereotypes, posit biological sex as being responsible for social role 

allocation of men and woman (Marshall, 2004). 

One of the most significant dilemmas in a liberal feminist reading is the need to 

sustain rigid male/female binaries (Marshall, 2004). According to Weedon (1997), liberal 

feminist approaches lack a radical critique of the conventional family, which reflects 

essential identity constructions. Furthermore, Calixte, Johnson, and Motapanyane (2005) 

insist that liberal feminists privilege the objectives of white middle or upper class woman by 

neglecting issues ofrace and class. According to Weedon (1997), feminist politics can be 

considered adequate when classism, racism, and heterosexism are taken into account. 

Despite the aforementioned shortcomings of liberal feminist informed research, the 

work of Weitzman et al. did reveal some important findings. Liberal feminism has guided 

almost all research by feminist social scientists of children's books and this method has been 

effective in shedding light on issues of gender (Clark & Fink, 2004, 104). Many studies that 

consider gender representation in children's literature have relied on what is referred to as 

the paradigmatic study done by Weitzman and her coauthors (Clark & Fink, 2004). The use 

of this study has resulted in a well-established, seemingly credible methodology. Weitzman 
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studied Caldecott Medal books, Newberry Award winners, Little Golden books and 

etiquette books published from the 1940s to the 1960s (1972). This study revealed "an 

under representation of females in titles, central roles, and main characters" (Weitzman, 

1972). Weitzman's method of counting inspired many researchers to follow suit and 

analyze representations of gender in children's literature, however there has been a shift in 

feminist research that rejects the notion of women as victims of patriarchy and male 

sexuality. For instance, feminist poststructuralism is encouraging a positive representation 

of women who have the capacity to choose from an array oflifestyles (Marshall, 2004). 

Scholars are challenging "problematic findings" of traditional feminist research to 

reflect a shift in feminist thought (Marshall, 2004, 256), however, gender continues to be the 

main focus. For instance, Marshall analyzed representations of gender by drawing on 

theories informed by poststructuralism and explored how concerns of "gender and sexuality 

play out in the language" of books in a way that perpetuates "cultural practices" (2004, 268). 

It is implicit that there are two sexes, male and female, and the two genders balance each 

other in a way that compels heterosexuality (Rothing, 2008). Butler views hegemonic 

discourses of gender as defining 'normal' gender performances, which serve to police 

heterosexualized performances of gender (Robinson, 2006). In other words, knowledge (for 

example, about being female) is produced through a discursive construct that shapes social 

categories (Marshall, 2004). Slagle (2003) supports this claim asserting that sexuality is 

always present and influential as we reproduce gendered identities. 

Queer theorists are also beginning to challenge conventional representations that 

impact young people. For instance, Lester analyzes nursery rhymes with the goal of 

introducing discussions in which every child can be represented (2007). Lester's essay on this 
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topic is riddled with exerts from other sources that reflect the experience of homosexuals in 

order to explore the extent to which children's texts perpetuate heteronormativity (2007). 

While Lester's work fails to identify a clear methodology in its analysis, Slagle's presents a 

clear framework to interrogate sexuality and other differences in his consideration of the 

Hollywood personality Pee-wee Herman (2003). Slagle (2003) explores Pee-wee Herman 

using a queer theory lens providing a framework to challenge "conventional" representations. 

Slagle explores Pee-wee Herman to interrogate sexuality by bringing the supposedly personal 

and private to the forefront because Slagle believes that sexuality "is always - and, indeed, it 

must be - invariably public" (2003, 134). While heteronormativity only considers one 

"normal" way to be challenged (Slagle, 2003, 135), queer critics recognize the uniqueness of 

all individuals by acknowledging oppression and domination but also challenging 

essentialism and making sexuality central (2003). 

Heteronormativity 

Currently there is an interest in how heteronorrnativity, or the assumption that 

heterosexuality is 'normal,' plays out in preschool environments (Fox, 2007). Simply put, 

heteronorrnativity is defined as "the assumption that all people are heterosexual or that 

heterosexuality is the superior sexual identity" (Day, 2000, xxi). According to Robinson 

heterosexual beings are constructed when "gender and heterosexuality intimately and 

powerfully intersect"(2006, 141). 

Feminist Poststructural & Queer Theories o/Gender 

In early childhood education, the reconceptualist movement is concerned with new 

ways of observing gender that have been informed by feminist poststructuralist and queer 
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theory. According to Blaise (2005), a rejection of Western assumptions is challenging 

suppositions about connections between biology and gender roles. Feminist philosopher 

Judith Butler, who is often referred to by feminist poststructuralists and queer theorists alike, 

asserts that gender and performativity are intricately involved. Performativity implies acting 

out masculine or feminine roles, thus constructing a subject that, through repetition, strives 

for his or her performance to be accepted as real (Robinson, 2006). Poststructural feminists 

and queer theorists offer a paradigm in which femininity is not considered a natural category 

(Marshall, 2004). Redefined theories of gender now include the concept of 

heteronormativity, which involves the normalization of heterosexuality. 

Theoretical Frameworks 

Preconceived notions and fundamental beliefs about human nature inevitably 

influence research. In addition to being guided by personal theoretical frameworks, 

frameworks tend to guide what is noticed, and what is not noticed. According to Judith 

Butler, theory and practice are interdependent: 

We are all, in the very act of social transformation, lay philosophers, presupposing a vision 
of the world, of what is right, of what is just, of what is abhorrent, of what human action is 
and can't be, of what constitutes the necessary and sufficient conditions of life. (Butler, 
2004,205) 

By making implicit theoretical frameworks explicit, the task of selecting relevant research, 

choosing the methodological approach, analyzing data, and developing recommendations 

have been reasonably restricted. 

This research project has been written using the theoretical framework of both 

feminist poststructural theory and queer theory. Both theories have been instrumental as a 

means of selecting relevant research articles, analyzing data, and examining and 
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deconstructing the findings. In order to define each of these theoretical frameworks and 

highlight their legitimacy, crucial components of each theoretical framework will be 

discussed. Feminist poststructuralism and queer theory involves issues of power, language, 

discourse, and identity as dynamic and interconnected. Each of these elements of the 

theoretical frameworks will be elaborated upon, as they will be a theme in each chapter of 

this research project. 

Definitions 

Feminist Poststructural Theory 

Blaise (2005) defines feminist poststructuralism as a means of producing new 

knowledge through exposing the mechanisms of oppression and revealing the possibilities 

of resisting gender to create new realities. Feminist poststructuralism also explores the 

politics of how "official" knowledge is both constructed and deconstructed (Blaise, 2005). 

According to Blaise (2005), language, discourse, subjectivity, agency, and power are all

important poststructural concepts. Feminist poststructuralism recognizes identity as 

interconnected with other aspects of identity and will be used to inform an investigation of 

various aspects of identity. 

Queer Theory 

Queer theory has been informed by feminist poststructuralism, which also challenges 

normative practices, particularly about constructions of gender and sexuality (Robinson, 

2006). Queer theory will supplement the feminist poststructural analysis of children's 

literature as scholars using queer theory have provided frameworks to model this research 

on. Furthermore, queer theory has provided a means to challenge notions of heterosexuality 
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through critically analyzing and interrogating it as normal (Rodriguez, 2007). According to 

Slagle, queer theory is defined as: 

A reaction to: (I) an oppressive, heterosexist mainstream, and (2) an approach to theory that 
focuses on social assimilation as its goal and has emphasized an essential notion of identity 
in order to foster collective activity (2003, 130). 

A significant function of queer theory is to challenge notions of heterosexuality through 

critically analyzing and interrogating it as normal (Rodriguez, 2007). Queer theory is 

understood as a progressive step in the direction of "inclusivity and the celebration of 

differences" (Slagle, 2003, 130). According to Rothing (2008), using the term 'us' when 

referring to the concept of 'other' has the potential to reproduce the status quo. A proposed 

solution is to "deconstruct the discursive practices through which the social world is 

portrayed," so that identity can be problematized (Maynard, 1995). 

The work of literary theorist Mikhail Bakhtin is being used to explore identity 

construction and offers some ways of understanding identity. Bakhtin introduces a concept 

of'chronotype' which is a way of understanding experience and interactions in a specific 

time and space which renders identity construction somewhat dependent on where and when 

it occurs (Lacasa, des Castillo, Garcia-Varela, 2005). A Bakhtinian approach considers 

multiple voices, perspectives (heteroglossia) and interactions (dialogism) among early 

childhood professionals, ECEs with children and parents, as well as among children 

themselves (Shields, 2007). According to Yin-Kun, binaries that contribute to essentalizing 

normativity could be disrupted through queer carnival and heteroglossia bringing democratic 

experiences to bodies (2007). In contrast with a traditional schooling model, Bakhtin's 

"novel". approach emphasizes such things as inquiry, openness, diversity, and contextualized 

learning (Shields, 2007). If, as educators, we opt to participate in chronotope time space, 
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consider plurality of voices within our environments (heteroglossia), and engage in dialogic 

interactions with joyful and spontaneous introductions of power dynamics (carnival) a 

Bakhtinian educational reform would be possible (Shields, 2007). 

Key Concepts 

Discourse 

Discourse refers to a "theoretical grid of power and knowledge" that, according to 

Foucault (1980), is inextricably interconnected (Blaise, 2005, 16). Furthermore, discourse is 

a way of "speaking, writing, thinking, spelling, or acting" that involves certain ideas as 

"truths" (Blaise, 2005, 16). These perceived "truths" influence how we think and relay 

messages about power with dominant discourses appearing natural (Blaise, 2005). The 

dominant discourse in early childhood education fails to recognize the relevance of issues of 

power and language. These discourses are informed by rigid binaries, perceptions of 

children as too young and innocent, as well as cognitive developmental theories of 

development. According to Butler (1990), ECEs who believe children are too young to 

understand sexuality are neglecting the fact that sexuality is already taught through our 

understanding of gender construction (as cited by Robinson, 2006). For instance, sexuality 

can be observed in dramatic areas where mock weddings occur, as well as children 

pretending to be mothers and fathers having and raising children. Therefore, what discourse 

in early childhood education is actually saying is, 'issues of sexuality are not inappropriate, 

but that non-normative sexualities are' (Slagle, 2003). Furthermore, our current discourse 

depicts heterosexuality as "normal" or "natural," therefore rendering other sexualities 

"abnormal" and "unnatural" or ignoring them completely (Slagle, 2003). Messages to this 
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effect are provided regularly, enforcing the idea that heterosexuality is the right way to live, 

moreover that a particular kind of heterosexuality is normative (Slagle, 2003). 

Oppression 

According to Tatum, certain elements of identity are "taken for granted by the 

dominant culture" while others are deemed as "other" (Adams et al. 2000, 11). Tatum 

elaborates stating "race or ethnicity, gender, religion, sexual orientation, socioeconomic 

status, age, and physical or mental ability" are all platforms for defining people as other 

(Adams et al., 2000, 11). Forms of oppression associated with each of these categories 

include: "racism, sexism, religious oppressionlanti-Semitism, heterosexism, classism, 

ageism, and ableism" (Adams et aI., 2000, 11). Zuniga (1997) points out the importance of 

recognizing all systems of oppression as "systemic and interlocking" but not immune to 

dismantling (Adams et aI., 2000, 448), while Pharr insists that "all oppressions are 

connected" leaving many individuals struggling to gain access to justice and full 

participation in life decisions (Adams et aI., 2000, 450, 451). 

Omitted information can also be considered an oppressive act. Failing to 

acknowledge an individual or group by not providing a voice or representation leads to 

prejudiced behaviour; prejudice can be understood as a "preconceived judgment or opinion, 

usually based on limited information" (Tatum, 1997, 79, as cited in Adams et aI., 2000). 

Internalized oppression is another form of oppression which occurs when a potential risk or 

stereotypical category is assigned to groups or individuals who have limited positive 

representation in society. Internalized oppression can occur as a result of a bombardment of 

stereotypical images and messages which become internalized so that the oppressed group 
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comes to believe inaccurate things about themselves as truth (Tatum, 1997, 80, as cited in 

Adams et ai., 2000). 

Identity as Dynamic & Relational 

Slagle (2003) asserts that the distinction between liberal feminism and feminist 

poststructural and queer theory is that the former focuses on essential identity constructions 

while the latter is concerned with fractured and individual identity. Wildman and Davis 

(2000, 57) assert that "every individual exists at the centre of multiple intersections," which 

results in multi-dimensional complex individuals. Meanwhile Maynard (1995) writes that 

theories that consider the interconnectedness between forms of oppressive power with 

pluralistic notions provide an opportunity for individuals to "resist, struggle, and act". 

Scholars once focused solely on issues of gender; however, intersectionality was developed 

in response to the problem of exclusion and researchers began to examine intersecting 

sources of disadvantage. Intersectionality recognizes that gender cannot be separated from 

sexuality as the two are inextricably linked. 

Because identity is interconnected, fluid, and complex, I will extend my initial 

investigation to move beyond gender and sexuality. I aim to discuss what the literature says 

about the representation of diverse elements of identity in such categories as race, class, 

ability, age, and body size. Both feminist poststructuralism and queer theory are legitimate 

theoretical frameworks that are appropriate for this research project as they recognize 

identity as complex and dynamic (Tisdell, 1998); however, queer theory locates sexuality 

rather than gender as central. Therefore, queer theory has been used to complete an in-depth 

reading of two books from this study by exploring the interaction of various identities and 

experiences of exclusion based on sexuality. 
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Previously Published Work 

A plethora of research examining representation of diversity in children's literature is 

available for most of the issues explored in this study. The following section will highlight 

some of the major findings about what scholars say about sexuality, race, class, ability, age 

and body size in children's literature. 

Representation of sexuality in children's literature 

The first picture book for young children that resisted oppression and celebrated 

difference by reflecting lesbian and gay members of society was Susanne Boshes' Jenny 

Lives With Eric and Martin, published in 1983 (Clyde &Lobban, 2001). By 1992, ten 

picture books depicting gay and lesbian families had been located by Clyde and Lobban 

(2001). Amongst the titles were: Asha's Mums (Rosamund Elwin & Michele Paulse), 

Heather Has Two Mommies (Leslea Newman), and Daddy's Roommate (Michael 

Willhoite). Clyde and Lobban (2001) found a total of 32 gay-friendly titles in 2001. Many 

of these titles have appeared on the Top 10 Most Challenged Books list due to such things as 

supposedly challenging family values. The Gay, Lesbian, and Straight Education Network 

(GLSEN) (2003) indicates that the shortage of gay-friendly picture books found in 

classrooms and libraries, means an estimated 6 to 14 million children cannot see an accurate 

reflection of their own experiences. 

Reading stories of nuclear families and can contribute to enforcing "compulsory 

heterosexuality" (Rodriguez, 2007). Rowell (2007) asserts that despite the potential to erase 

homophobia, fewer than 80 gay-friendly children's titles published in the U.S. have reached 

the marketplace and go out of print quickly. Clyde and Lobban (2001)and Wolf (1998) 
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concur that access to picture books related to homosexuality is a concern. One speculation 

as to why accessibility to gay-friendly books is limited is that many of the titles on the list of 

the 100 Most Frequently Banned Books of the Decade (released by the American Library 

Association in September 2000) are placed there because they "[promote] homosexuality as 

a normal lifestyle" (Clyde & Lobban, 2001). According to novelist Nancy Garden, books 

that help bring gay and lesbians out of invisibility can "save lives" as ignorance is 

diminished through honest accurate books that help counter homophobia (forward in Day, 

2000, xii). According to children's literature author Larry Dane Brimner: "in every school, 

in every city, in every state, in every country, there are sexual-minority youths who are 

wishing desperately to find themselves portrayed in books" (Day, 2000, 185). By 

inadvertently or deliberately failing to include books that reflect homosexuality (Rubin, 

1995) educators fail to promote a positive self-image for each of their students. 

Representation of race in children's literature 

Early scholars such as Bekkedal (1973) found that in addition to researching gender 

stereotypes in children's literature, an interest also developed in the lack of representation of 

visible minorities and multiculturalism in these same texts. Multiculturalism is defined 

broadly as any group identifiable by certain demographic characteristics, such as colour, 

religion, geographic location, and language (Agosto, Hughes-Hassell, & Gilmore-Clough, 

2003). Studies exploring multiculturalism in children's literature found that middle-class, 

Caucasian American society was predominantly featured (Bekkedal, 1973). However, thirty 

years later, Agosto, Hughes-Hassell, and Gilmore-Clough (2003) found there was a growing 

awareness of diversity and therefore an increase in the publishing of multicultural literature 

for children. More recently, Rowell (2007) found that most early childhood education 
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programs offer multicultural and multiracial books that represent children from diverse 

cultures and provide an opportunity for all children to learn about different cultures. 

Although Fox (2007) corroborates the claim that most schools include books that reflect 

people of colour, racism still exists in society today. 

Representation of class in children's literature 

According to Langston (1988), class is not about income and money so much as it is 

a culture that has been socially constructed (Adams et aI., 2000, 398). Langston (1988) 

elaborates that the class you are born into informs your understanding about the world 

around you, and is influential in all aspects of life (as cited in Adams et ai. 2000). Langston, 

who asserts that "the whole structure of education is a classist system" (Adams et al., 2000, 

399) recognizes that ignoring the system of oppression based on class supports a cycle of 

poverty (Gorski, 2008, 34). 

A search of literature that explicitly explores socio-economic class in children's 

literature revealed little, however Saltmarsh (2007) has explored this topic from a 

poststructurallens. The aim of Saltmarsh's research was to provoke a dialogue regarding 

"assumptions about childhood in relation to prevailing social and economic order, which are 

presented to children as natural and inevitable" (2007, 97). Beyond promoting consumption 

to children through books explicitly created for "larger commercial endeavor(s)," Saltmarsh 

argues that children's literature positions individuals to "recognize and take up their 

'rightful' place in the social and economic order" (Saltmarsh, 2007, 101). 

Representation of ability in children's literature 
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Statistics Canada (2007) indicates that 202,350 children are disabled. Moreover, in 

3.7% of these cases including developmental challenges, chronic health conditions, mobility 

challenges, or psychological problems, the amount of boys suffering outnumber girls. 

Furthermore, this 2006 census discovered that 14.3% of all Canadians are disabled. Some 

medical understandings of disability inaccurately posit individuals with disabilities as 

victims who require care and whose disabilities require fixing in order to make the patient 

'normal.' In contrast, social understandings of disability posit disabilities as a limitation 

"imposed on them by attitudinal, social, cultural, economic, and environmental barriers to 

their participation in society" 

(http://www.disabilitykar.netlleamingpublicationlwhatisdisability .html). 

According to Kaiser (2007), it is crucial that in our progressively inclusive early 

education environments, literature should reflect acceptance of disabilities or special needs. 

Kaiser acknowledges the challenges of locating inclusive children's books and found that 

children's books often present inaccurate portrayals of disabled people as tragic victims, or 

needy recipients of charity who are defined by their disability (2007, 67). Furthermore, 

books featuring disabled people often lack an exciting storyline and are meant to be more 

informative than entertaining. 

Representation of age in children's literature 

Difficulty determining what qualified as "old age" for this research study was 

encountered as even the World Health Organization (WHO) acknowledges that establishing 

a standard numerical criterion is challenging (http://www. who.intlhealthinfo/survey/ageing). 

In North America, it is generally accepted that 60 and older is when one enters into old age 

as this is the age that pension benefits begin. The Canadian Network for the Prevention of 
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Elder Abuse (CNPEB, 2004) has identified some myths about older adults including the 

belief that their lives are less valuable. According to Blumefeld and Raymond (1988), 

ageism constitutes discrimination based on age and usually occurs in relation to the elderly 

and the young (Adams et ai., 2000, 25). The Ontario Human Rights Commission 

acknowledges that ageism is a "socially constructed way of thinking about older persons 

based on negative attitudes and stereotypes" (www.ohrc.on.ca. 2009). 

According to Taylor (1977), children's literature provides children with a limited and 

stereotypical portrayal of old age. Fillmer (1983) concurs, citing a study that confirms that 

children perceive elderly people as inactive, lonely, and nonproductive. Fillmer also found 

that children expressed discomfort socializing with elderly individuals due to unrealistic 

attitudes and perceived limited exposure to older people and the aging process (1983). A 

more recent study investigating the role of grandparents and the ways in which they are 

represented in stories and literature stresses the importance of enhancing children's 

comprehension about the role of grandparents (Zeece, 2007). Zeece highlights our 

increasingly aging society and the changing role of grandparents, and promotes reinforcing 

an appreciation for the important role grandparents can play in children's lives (2007). 

Representation of body size in children's literature 

Body size is often a dominant characteristic of identity that is used to distinguish 

people. According to Keeling and Pollard, negative characteristics are often associated with 

being overweight and larger people often suffer from maltreatment (2008). Wang agrees 

stating, "being fat is one of the most devastating social stigmas today" (2008, 1900). This 

discrimination is referred to as sizeism and is based on the size of one's body and is 
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generally directed at those who do not conform to idealized body shapes (Keeling & Pollard, 

2008). 

According to Su (2008), preschool children perceive overweight children as having 

more negative characteristics than non-overweight children. Nuciforo and Chin (2009) 

assert that our society perceives larger individuals in a demeaning way leaving few positive 

role models with whom overweight children can identify. According to Wedwick (1998), 

prejudices against overweight people are "reinforced through literature" which propagates 

the belief that it is acceptable to discriminate against people based on their size. Overweight 

children are often portrayed as bullies with "fatness" used to "connote corruption of inner 

character, weakness, immaturity, and flaws that need to be fixed" (Rabinowitz, 2003, 1). 

Keeling and Pollard have explored the negative depiction of the larger child as a "cultural 

construction" which has up until now not been challenged (Keeling & Pollard, 2008). 

Conclusion 

At the outset ofthis MRP, the link be~ween gender and heteronormativity was 

explained through an account of what scholars have studied about these categories in 

children's literature. The purpose of this literature review has been to provide a further 

historical context for researching representation in children's literature. Specific attention to 

issues of gender, sexuality, race, age, class, ability, and body size has been undertaken in 

order to acknowledge the intersectionality of identity. For similar purposes, theories of 

oppression have also been considered. 

The AECEO's code of ethics calls on professionals to provide a program that 

promotes ~elf-esteem by recognizing and respecting uniqueness and acceptance of all 
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children regardless of their race, religion, gender, nationality, or class. Joining the 

poststructural- and queer theory-inspired reconceptualization movement in ECE is crucial as 

continuing to neglect elements of identity is no longer acceptable. According to Foucault 

(1978), "What is spoken is as powerful as what is unspoken" (as cited by Robinson, 2006: 

163) and our silence in early childhood education is too compelling to be ignored. 
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Chapter 3 

Methods 

Children's literature is a powerful tool in early childhood education and has therefore 

been the focus of this preliminary research project. The theoretical frameworks selected for 

this research project reflect an academic journey in figuring out a method that would yield 

the most accurate information. The methodology involves three stages, each more 

sophisticated than the last and compensating for shortcomings of previous attempts. As will 

be revealed in future chapters, findings from each stage of research resulted in compelling 

findings that may be useful to initiate dialogue with ECE's about diversity in children's 

literature. This chapter highlights the methodological steps involved in answering the 

following research questions: 

1) Does children's literature currently used in early childhood classrooms reflect diversity of 

gender, sexuality, race, class, ability, age, and body size? 

2) Is the counting method adequate to examine representation of diversity in children's 

literature? 

3) What are alternate methods of exploring representation of diversity in children's 

literature? 

4) How can issues of gender, sexuality, race, class, ability, age, and body size in children's 

literature most effectively be brought to the attention of early childhood educators? 

Systems that serve to oppress individuals based on one aspect of identity are also 

instrumental in the oppression of other aspects of identity. According to Gorelick, all systems 
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of oppression "intersect and implicate virtually everyone" and "compulsory heterosexuality 

shapes sexuality, economics, and gender inequality" (1996, 37, 41). For example, according 

to Washington and Evans (2000, 316) "heterosexism is an area of oppression that cuts across, 

but is not limited to, race, ethnicity, gender, class, religion, culture, age, and level of physical 

or mental ability". Although one theme of this research is that identity is interconnected, for 

the purpose of this project, elements of identity will be categorized and defined according the 

dominant discourse binaries such as male-female, heterosexual-homosexual, and young-old. 

These binaries have been reproduced deliberately as it has been deemed the best possible way 

to highlight representation (or lack thereof) of diversity in Ghildren's literature. In attempts to 

identify the representation of diversity in children's literature, uncovering the dominant 

discourse that may fail to recognize identity as interconnected was believed to be a starting 

point to initiate dialogue with early childhood educators. The research findings can serve as a 

tool to promote discussions to challenge "truth" and hopefully contribute to challenging all 

forms of oppression. The use of queer theory has been added to this research study in order to 

critically interrogate identity construction, in particular sexuality in children's literature. 

The fust stage of this research project was a latent content analysis measuring 

representation of sexuality in children's literature. Weitzman et al. (1972), who were among 

the first to study gender in children's literature, used a counting method to shape several 

studies that measured gender bias in children's literature. For example, Narahara (1998) 

prepared a study of children's literature by counting the respective representation of males 

versus females in a variety of texts. Narahara's liberal feminist investigation of gender in 

children's literature will serve as a model for the fust part of this preliminary study to explore 

issues of sexuality. This section of the study has utilized Narahara's counting model to 
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determine if this method is adequate for examining the representation of sexuality in 

children's literature. Subsequent chapters have illustrated that this method of analysis has 

revealed inaccurate findings and therefore requires more sophisticated methods of analysis. 

More recently, feminism has been redefined and feminist poststructural scholars now 

recognize identity as interconnected with gender, sexuality, race, class, ability, age, and 

body size. The second stage of this research project involved using a manifest content 

analysis to explore the representation of various elements of identity. Furthermore, this 

stage of the research project will serve to determine if alternate methods of exploring 

representation of diversity in children's literature exist, feminist poststructuralist latent 

content analyses have been employed. This latent content analysis, which will be discussed 

in more detail later, has served to compensate for the limitations of traditional feminist 

research methods. In addition to careful examination of what is said, this supplementary 

research has analyzed thick descriptives of each book for what is not said such as a failure to 

represent diversity of gender, sexuality, race, class, ability, age, and body size. Although 

feminist poststructuralism lacks an official methodology, the work of Elizabeth Marshall has 

informed the methodology for this section (Marshall, 2004). Marshall utilizes a feminist 

poststructural framework to investigate the Little Red Riding Hood tales and believes that 

simplistic identity markers in children's literature need to be disrupted (Marshall, 2004, 

269). 

The third stage of this research project has involved using a queer lens to investigate 

two titles. In addition to considering children's literature from a feminist poststructuralism 

perspective, this same literature has been investigated for representations of diversity 

through the lens of queer theory. The work of Anthony Slagle (2003), who explores Pee-
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wee Herman television episodes and movies using queer theory, has been referred to 

throughout this study as a framework. Using queer theory, the shortcomings of both latent 

and content analysis have been highlighted and discussed. Subsequent chapters have 

answered the last research question investigating how issues of diversity in children's 

literature can effectively be brought to the attention of ECEs to promote deliberate book 

selection and possibly a celebration of difference in early childhood education. 

Methodology 
I 

In addition to studying 109 books from four classrooms, early childhood educators 

from each class have provided ten books that were read to children throughout the year, but 

are not available in the classroom. A mixed method content analysis of both sets of books 

has been completed. Each item on the content analysis tool has been numerically coded (see 

appendix D for coding form) to measure the criteria outlined. A manifest content analysis 

and latent content analysis have been used as the coding operation, while The Statistical 

Package for the Social Sciences (SPSS) has been used to examine the quantitative data. As 

will be discussed in the findings and discussion sections, the need to go beyond the numbers 

of these quantitative methods became glaringly evident throughout the composition of this 

MRP. Therefore a qualitative investigation, informed by queer theory, has been used to 

consider two titles: And Tango Makes Three (parnell, Richardson, Cole, 2005) and Olivia 

and the Missing Toy (Falconer, 2003). 

The following chapter will provide a thorough description of the ethics procedure, 

definitions of the key terms, descriptions of the research sites, procedures used to secure 

sites and gather data, as well as a discussion of the instruments used. The last section will 

offer a discussion of how validity and reliability were accounted for in the study. 
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Ethics 

Since the researcher does not influence the illustrations and texts of books that have 

been analyzed in this study, this content analysis has been "unobtrusive" (Wallen & 

Fraenkel, 2000, 421). As such Ryerson University's research ethics committee deemed an 

official ethics application unnecessary for the purposes of this research project. However, 

because this study has involved two daycare supervisors and EeE staff from four 

classrooms providing access to books, a formal ethics form (see appendix A) was completed 

and has been submitted to the supervisors involved in this study. Furthermore, voluntary 

informed consent information specifying the general intent of this study has been provided 

to all EeEs who agreed to provide access to books (see appendix B). 

Additional ethical considerations include being considerate of the EeEs feelings and 

their experience with the research. EeE teachers who provided access to books available in 

their class as well as the 10 additional books from outside of the classroom were assured that 

granting permission to have books analyzed is voluntary and that they may withdraw 

approval at any time. Names of daycare sites have not been disclosed, nor have the names 

of the early childhood professionals who are employed in the classrooms of each site. In 

addition to these ethical considerations, integrity has been demonstrated by accurately 

representing the data collected from each site. 

Research Sites 

In the interest of time and for the sake of convenience, two childcare settings were 

selected based on previous knowledge of these locations. From January 2003 to January 

2007, I was a full-time EeE employed at one of the childcare facilities involved in this 
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study. From September 2008 to December 2008, I was employed part time as a supply ECE 

at a second childcare facility involved in this study. Furthermore, my daughter was enrolled 

in part-time care in the infant class of the childcare where I did supply work in 2008. These 

employment experiences, as well as my experience as a parent of a child enrolled in the 

childcare program, provided me with insight into the facilities. In addition, my involvement 

with each site as an employee and a parent increased my likelihood of being granted 

permission to complete research at the sites thus making this a convenience sampling. 

Recruitment procedures to secure sites 

After receiving notice from the Ryerson ethics committee that ethics approval would 

not be required for this research, and approval from my supervisor to proceed, securing 

research sites was the first task. For the purpose of this study I was interested in collecting 

data from sites that appeared to have an adequate budget to finance a collection of books. I 

was also interested in completing a study in a childcare setting where all full time ECE 

employees held a diploma or Bachelor of Arts in early childhood education. This criterion 

was set in an attempt to minimize the likelihood that inadequate funding was available for 

books or that the employees were not qualified ECEs. I felt that analyzing books from a 

childcare class where qualified ECEs have access to adequate funding would result in an 

ideal sample. 

One of the first steps was to contact the supervisors from the two familiar childcare 

facilities to informally discuss the possibility of undertaking research at their sites. The 

supervisor of each childcare setting provided verbal permission for me to conduct a content 

analysis of the books available in two classes of each childcare. An email follow up letter 

outlining the proposed research was sent with a request for official permission (see appendix 
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C). A permission form delivered to each ECEs from the two childcare sites resulted in four 

positive responses to complete a content analysis of their books. Two early childhood 

education teams from separate classes in each childcare site responded, thus securing my 

access to books in an infant, toddler, preschool, and kindergarten class. My goal of securing 

two classrooms located in one childcare site, and an additional two classes located within 

another childcare site was achieved; however, the fact that each age group is represented is a 

coincidence. An email attachment addressed to all of the ECEs employed in each childcare 

facility was sent to the supervisors ofthe two sites involved in this study. This attachment 

was a request form outlining my intention to explore social issues in children's literature 

though an analysis of the books available on the shelves and 10 additional books. 

Four early childhood education teams (two classes from each of the two childcare 

sites) granted me permission to analyze the books available in their class as well as provide 

10 selected books. Each of the early childhood education teams was contacted by telephone, 

email, or in person to individually arrange a convenient time and date to collect data. 

Emails confirming the agreed-upon dates and times were sent to each early childhood 

education team. In each classroom, the teachers agreed to collaborate with the team teachers 

to provide 10 books shared with children in their class throughout the year. The 10 books 

requested were not books typically available on the bookshelf in each class, but were 

selected by teachers to be shared during group or individual reading times. In order to be as 

unobtrusive as possible, it was agreed that data collection would occur during times when 

children and staff were not in the classroom. 

Data Collection 
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Many researchers such as Heintz (1987) who examined fourteen Caldecott Medal 

Winners, and Albers (1996) who analyzed Caldecott Gold Medal Winners (Narahara, 1998) 

have focused on analyzing children's books that are award-winning. As was previously 

mentioned, according to Fink and Clark (2004), award-winning books do not typically 

represent sexual diversity. In recognition that not all teachers choose books based on their 

award-winning status, Narahara (1998) researched children's books submitted by four 

kindergarten teachers. Ten books were collected from each teacher and five were randomly 

selected from each collection for a total of 20 books. In a similar vein, the methodology of 

this research project has involved, as previously mentioned, researching books available on 

early childhood education bookshelves and ten additional books from each class provided by 

the ECEs. 

The infant classroom had sixteen books on the bookshelf, and an additional ten 

books were provided by the ECE, for a total of26 books analyzed in the infant category. 

The preschool classroom had 29 books displayed on bookshelves and ten books were 

provided by the ECE for a total of39 preschool books. The toddler classroom had 12 books 

on the bookshelf and once again ten books were provided from the ECE for a total of 22 

books. Finally, the kindergarten program also had 12 books displayed for children. 

Combined with the ten books provided by both the kindergarten and toddler ECEs, these 

classes had a total of 22 books each. The total number of books analyzed was 109. 

The books available from the various classrooms were the property of the childcare 

facility, except for a book on the preschool shelf called And Tango Makes Three 

(Richardson, Parnell, & Cole, 2005), which was on loan from a preschooler's family. 

Children's books in each setting were obtained from a communal childcare collection 
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available at each site and ECEs select class books from this collection. However, in the 

preschool class, both the preschool children and ECEs selected the books from the preschool 

book storage shelf. The ten books provided from each ECE were either from personal 

collections, or from a separate classroom collection of books purchased with funds allocated 

by the childcare supervisor. 

After obtaining consent and agreeing upon a date and time, the names of the books, 

year of publication, publisher, and name and gender of the author were documented. The 

books available in each class, along with ten selected books, were eXalnined for 

representations of diversity including gender, sexuality, race, class, ability, age, and body 

size. All data was recorded on prepared grids with a heading for all information collected. 

This information included descriptive comments about each book which was later used to 

analyze data and to assist in recall while entering data. The process took approximately 

three and a half hours per class setting, except for the preschool setting, which took five 

hours due to the significantly high number of books. 

Definitions of Key Terms 

Convenience Sampling Definition 

According to Trochim (2001), convenience sampling, which is also referred to as 

accidental, haphazard, or opportunity sampling, is similar to psychological research using 

college students to collect data. This method of sampling involves choosing convenient 

samples in an unstructured manner from the population frame and it may involve asking for 

volunteers. Convenience sampling is the most commonly employed method of sampling as 

it is useful when it is not "feasible, practical, or theoretically sensible" to use probabilistic 
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sampling methods (Trochim, 2001,56). However, this method of sampling is a non

probabilistic method and may not be the most accurate representation of the population 

(Trochim, 2001). 

Content Analysis Definition 

According to Babbie and Benaquisto (2002, 290) content analysis is a "coding 

operation" that transforms raw data into a standardized form. Content analysis is defined as 

the analysis of written or visual content that is used to identify occurrences within 

documents (Wallen & Fraenkel, 2001). Content analysis of children's literature is a 

common tool that involves using a code sheet (see Appendix A) in order to analyze 

identified questions. For social scientists, using content analysis to explore issues of gender 

in children's literature is a good way of what Clark and Fink (2004) call "shedding light ofa 

certain kind" on representation and stereotypes of male and female characters. According to 

Bekkedal (1973), content analysis offers a sound approach to research on children's 

literature, because it is objective and systematic. Bekkedal makes the assertion that content 

analysis provides a more comprehensive look at the contemporary world as represented in 

children's literature (1973). Babbie and Benaquisto concur, identifying content analysis as 

a useful method for investigating widely held assumptions in order to understand specific 

details (2002). Two different kinds of content analysis were used for this research project: 

manifest and latent. 

Manifest content analysis 

A manifest content analysis of documents considers the obvious content of text and 

illustrations, and involves counting the occurrence of "words, statements, concepts, pictures, 
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images, and ideas" (Wallen & Fraenkel, 2001, 408). The "visible surface content" is 

tabulated so that the frequency of an occurrence indicates the pervasiveness of the issue 

being studied (Babbie & Benaquisto, 2002, 290). Manifest content analysis requires that 

numerical coding is assigned to data so that it can be quantified (Wallen & Fraenkel, 2001). 

Latent content analysis 

Latent content analysis is aimed at accessing the underlying meaning behind what is 

written or shown (Babbie & Benaquisto, 2002). The process for analyzing data using latent 

content analysis requires that one reads an entire communication (a book in this case) or a 

sample to "make an overall assessment" (Babbie & Benaquisto, 2002, 290). This method of 

analysis requires a detailed description of the underlying meaning of the text and 

illustrations in order to make judgments or inferences. Like manifest content analysis, latent 

content analysis requires quantification of the data with numerical coding (Wallen & 

Fraenkel,2001). 

Instruments 

Data Collection Grid 

Data collected over the course of this project has been recorded on a grid (see 

appendix F) with a section designated for documenting data for each category of study. The 

headings provide guidance for collection of the book title, author, year of publication, and 

gender of the author. Manifest content analysis headings include 'frequency of 

heterosexuality in text' and 'frequency of heterosexuality in illustrations.' Frequency of 

homosexuality is also tabulated and entered into the grid under the appropriate headings for 

analysis of text and illustrations. More sophisticated criteria to reflect the feminist 
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poststructural revisions have been added to the original instrument. In addition to using this 

tool for a manifest analysis that counts the frequency of representations of sexuality, latent 

content analysis data has been collected under the headings gender, sexuality, race, class, 

ability, age, and body size. In addition to the modified criteria, a description of each book 

was collected under the heading "thick descriptive." The descriptive notes are intended to 

provide data for a latent content analysis of the underlying meaning of the books analyzed. 

To supplement this data collection, two books have been reviewed using a queer theoretical 

framework as a guide to complete qualitative research. The coding sheet (see appendix A) 

is an important instrument that provides structured guiding questions for all sections of this 

research project. 

The Statistical Package for the Social Sciences (SPSS) 

In order to keep track of the data collected, coding and memoing have been 

documented in order to create an audit trail. The numerically coded data has been studied 

using a manifest content analysis that measures the visible content by counting, and a latent 

content analysis that measures underlying meaning. Both manifest and latent content 

analyses have been performed for the coding operation, and the SPSS has been used to 

examine the quantitative data. The manifest analysis involves entering the frequency of 

homosexual and heterosexual relationships represented in text or illustration of the books 

analyzed. Furthermore, the number of times words indicative of a same sex relationships 

have been used such as queer, gay, homosexual, lesbian, same-sex, or boyfriends or 

girlfriends have also been identified and counted. Illustrations of heterosexual and 

homosexual relationships have been counted and entered into the SPSS program prior to 
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tabulating the manifest content analysis data collected. The coding instrument has been 

relied upon to inform both the manifest and latent content analysis. 

Manifest content analysis instrument 

The aim of the manifest content analysis was to identify the adequacy of the 

counting method to examine representation of diversity in children' s literature; this is also 

the first question posed by this research project. Narahara (1998) used manifest content 

analysis to consider issues of gender by exploring the surface content of text and 

illustrations in children's books. As is typical of liberal feminist methodology, this manifest 

content analysis involved counting the occurrence of "words, statements, concepts, pictures, 

images, and ideas" (Wallen & Fraenkel, 2001, 408) and was influenced by Weitzman 

(1972). Narahara (1998,3) used a replicated research design in order to measure gender 

bias in children's literature. Narahara's study examined the following: 

1) Gender of author. 

2) Number of males and females in central roles. 

3) Number of males and females in secondary roles. 

4) Frequency of female and male images. 

5) Roles of the male and female characters. 

6) Activity (active or passive) of the characters. 

7) The use of male and female nouns, pronouns, and possessive pronouns. 

The manifest content analysis of this preliminary research study follows a modified 
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version of the work ofNarahara (1998) with the criterion revised to focus on sexuality. 

Rather than exploring the roles of male and female characters, this study is concerned with 

the relationships of characters in children's literature. Narahara's consideration of gender 

has been revised to count the number of times heterosexual and homosexual relationships 

were represented in text or in illustrations. In order to explore sexuality in children's books, 

the manifest content analysis in this research has identified the frequency in which words 

meaning mother and father, grandmother and grandfather, or their synonyms have appeared 

together. The manifest content analysis of this study has examined the following: 

1) Frequency of illustrations representing members of the opposite sex who appear to be in a 

romantic relationship. 

2) Frequency of illustrations representing members of the same sex who appear to be in a 

romantic relationship. 

3) Frequency of text representing members of the opposite sex using language that implies a 

romantic relationship. For example, mother/father, mama/papa, husband/wife, 

boyfriend/girlfriend, grandmother/grandfather or their synonyms. 

4) Frequency of text representing members of the same sex using language that implies a 

romantic relationship. For example gay, lesbian, boyfriend/boyfriend, girlfriend/girlfriend, 

father/father, mama/mama, or their synonyms. 

Although the gender of the author has been recorded, the sexuality of the author or 

illustrator is most often unknown; therefore, information about the author has not been 

explored in the manifest content analysis. Moreover, although Narahara investigates the 
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central roles, secondary roles, and activities of characters in her study, this preliminary 

research project has simply focused on the frequency of heterosexual and homosexual 

relationships represented in text and illustrations. 

Latent content analysis instruments 

In order to answer the second research question, which asks if the counting method 

is adequate to examine representation of diversity in children's literature, a latent content 

analysis has been used to explore alternate methods. This section has also examined 

whether children's literature currently used in early childhood classrooms reflects diversity 

of gender, sexuality, race, class, ability, age, and body size. As previously mentioned a 

liberal feminist method of researching issues of gender by counting lacks an informed 

critique of the conventional family and reflects essential identity constructions (Weedon, 

1997). For example, Calixte, Johnson, and Motapanyane (2005) insist that liberal feminists 

privileged the objectives of white middle or upper class woman neglecting issues of race and 

class. In order to account for the limitations of manifest content analysis, latent content 

analysis tools have been expanded upon using a feminist poststructural and queer theory 

framework. 

A consideration of the interconnectedness of identity will guide the latent content 

analysis of each book which has been investigated to discern whether gender, sexuality, 

race, class, ability, age, and body size were represented or not. In part, a failure to locate 

research that explores intersecting identities in children's literature has informed this 

methodology which haS explored aspects of identity independently. This study supports 

Bakhtin's claims that there is "no unitary self that is separated from other people 

encountered in everyday life and narratives" and that 'dialogic selves' are continuously 
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interacting (Edmiston, 2007). This study also acknowledges that oppression based on 

identity does not act independently, but is based on the intersections of many forms of 

discrimination (Davis, 2008). However, drawing attention to dominant modernist 

assumptions about identity may serve to provide a starting point for di<\logue about 

oppression and create possibilities to recognize identity as relational, dynamic, and 

potentially contradictory (Edmiston, 2007). 

According to Rhedding-Jones, poststructural research resists "neat little boxes that 

look so nice," and involves "reconstructing what it means to do research" (as cited in Hall & 

Marsh, 2003, 404). In an attempt to go beyond the traditional liberal feminist method of 

counting, this latent content analysis has focused on exploring what has been omitted. The 

latent content analysis data collected is indicated on the graph (appendix E) with either a one 

for representation of a specific diversity, or a zero for no representation. This information 

has been entered into the SPSS program for analysis. 

The latent content analysis will be informed by the work of Marshall who insists that 

gender differences are not natural but instead dwell in language (2004). Furthermore, 

Marshall asserts that identity is fluid, and that "gender" is produced within particular 

cultural practices, stressing the importance of what "goes unspoken" (Marshall, 2004, 264). 

While Marshall explores how issues of gender and sexuality play out in the language and 

plots of children's texts, this research project has carefully analyzed sexuality, race, class, 

ability, age, and body size. In order to guide the latent content analysis of this research, the 

following questions from the work of Marshall (2004) have been posed: 

1) What stereotypical or non-stereotypical traits arise? 
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2) What is said and what is not said (written)? 

3) What is shown and not shown (illustrated)? 

Methods of analyzing children's literature for representation of diversity of gender 

According to Narahara (1998, 4), picture books "define standards for masculine and 

feminine." An analysis of gender has involved asking what stereotypical or non

stereotypical traits arise, what is said or not said, and what is shown or not shown. This 

investigation of gender has served to determine if gender stereotypes are evident in the 

illustrations of a book analyzed. For example, a score of one has been given to texts that 

contain females portrayed as passive characters, females who are nurturing, or those 

engaged in housework because of the stereotypes attached to these behaviours. Gender 

stereotypes are also considered present in a book when characters are represented in 

gendered attire; these incidents result in a score of one. Furthermore, an investigation of 

unequal representation of gender has been undertaken. Texts that used more frequent male 

nouns, pronouns, and possessive pronouns have been given a score of one for containing 

gender misrepresentation. What is omitted has also been considered, for example, a lack of 

female characters in a book has resulted in the score of one. Books with equal 

representation of gender and gender-neutral images and text have been allocated a zero for 

containing no gender stereotypes and a fair representation of males and females. 

Methods of analyzing children's literature for representation of diversity of sexuality 

In order to determine if a children's book was representative of sexual diversity, a 

manifest content analysis was used to examine the frequency of heterosexual and 
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homosexual relationships. This analysis of sexuality involved a consideration of what 

stereotypical or non-stereotypical traits arise, what is said or not said, and what is shown or 

not shown. In contrast, a latent content analysis supplements the original findings with 

details gained through an investigation of the underlying meaning of each book. The 

representations of same sex relationships in the text and illustrations have been considered 

in this analysis. A score of zero has been given to texts that represent heterosexual 

relationships exclusively. Subtle images (such as a framed photo with a mother and father 

illustrated) have also been scored as zero for representation of heterosexual relationships. In 

contrast, books with text about homosexual relationships or illustrations depicting same sex 

relationships have been allocated a one for representation of diverse sexualities. Books 

analyzed without references to homosexual or heterosexual relationships in the text or 

illustrations have been allocated as one because they do not represent same sex 

relationships. 

Methods of analyzing children's literature for representation of diversity of race 

Scholars (Fox, 2007, Rowell, 2007) have found that most early childhood education 

programs offer multicultural and multiracial books that reflect people of colour. This 

analysis of race has involved asking what stereotypical or non-stereotypical traits arise, what 

has been said or not said, and what has been shown or not shown. This preliminary study 

has corroborated or challenged these findings by investigating representation of racial 

diversity. Using latent content analysis, texts and illustrations have been explored in order 

to locate characters that appear to be racially or culturally diverse. Any depiction or 

mention of a child who is not Caucasian in the text of a book or in the illustration has 

garnered a score of one. In contrast, a failure to include culturally or racially diverse 
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characters has earned a score of zero. Likewise, books without human or anthromorphed 

animal characters have received a score of zero for not representing diversity in race. 

Methods of analyzing children's literature for representation of diversity of class 

Class has been examined in this study by seeking to locate books depicting classes 

outside of middle or upper socio-economic statuses in the illustrations or text. This analysis 

of class has involved asking what stereotypical or non-stereotypical traits arise, what is said 

or not said, and what is shown or not shown. Representation of lower class families has been 

allocated a one for portrayal of diverse classes. In this examination of settings or characters 

in a variety of social or economic classes, books have been examined for illustrations or 

written descriptions of apartment buildings, inner-city dwellings, or evidence of financial 

restrictions. Books that failed to represent characters living in a lower class socio-economic 

setting have received a score of zero. 

Methods of analyzing children's literature for representation of diversity of size 

According to Mullen and Shield (2004), there is no internationally recognized 

definition of childhood obesity (as cited by Su, 2008). While the World Health 

Organization (2008) d~ems a body mass index (BMI) over 30 as obese, this study has 

simply looked for body shapes that are larger than the average thin characters typically 

depicted in media. This analysis of body size has involved asking what stereotypical or non

stereotypical traits arise, what is said or not said, and what is shown or not shown. 

Characters whose weight is above average, appear unfit, or are larger than their peers have 

been allocated a score of one to indicate diversity of body size. Similarly, texts that describe 

larger characters have received a score of one for representing diverse body sizes. Those 
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texts that do not represent larger characters have been allocated a zero for omission of 

characters who are overweight. Books without human or personified animal characters have 

also been appointed a score of zero, as weight has not been represented. 

Methods of analyzing children's literature for representation of diversity of age 

Scholars (Fillmer, 1983, Taylor, 1977) have found that children's literature delivers a 

limited and stereotypical portrayal of old age resulting in an inaccurate perception of elderly 

people as inactive, lonely, and unproductive. Although an international age for old age or 

elderly people does not exist, generally it is felt that 60 years of age older is considered 

elderly, as it is the age that pension benefits begin. This study has therefore investigated the 

representation of individuals who appear to be 60 years of age and older. This analysis of 

age has involved asking what stereotypical or non-stereotypical traits arise, what is said or 

not said, and what is shown or not shown. Text and illustrations have been examined in an 

attempt to locate any underlying messages about age. A consideration of the age of the 

characters in the books being studied in this project has determined whether or not elderly 

people are represented. A one has been allocated in instances where books contain 

characters that appear older than 60, and a zero has been applied to texts that lack a 

representation of elderly people. 

Methods of analyzing children's literature for representation of diversity of ability 

According to Kaiser (2007) and Matthew and Clow (2007), depictions of characters 

that have one or more physical or mental challenges are rare. This study has examined 109 

books in an attempt to identify characters with disabilities. Illustrations and texts have been 

examined for wheel chairs, assistive devices such as a walking cane, hearing aides, and 
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eyeglasses. Representations of diverse abilities have been allocated a one. Books 

discussing mental health issues have also been given a one for representing diversity of 

ability. In contrast, all books that fail to represent diversity of ability have scored zero for 

each category measured. 

Queer theory qualitative analysis instruments 

To elaborate upon the second question of this research project, queer theory will be 

used as an alternate method of exploring representation of diversity in children' s literature. 

Research utilizing queer theory that explicitly examines diversity in children's literature has 

not been located; however, it would appear as though the few studies using this framework 

have provided in depth analyses of one or two forms of media (Lester, 2007, Slagle, 2003). 

A key concept in queer theory is intersectionality which was developed in response to 

problems of exclusion and is defined as a way to examine intersecting sources of 

disadvantage (Johnson, 2009). Because intersectionality seeks to eliminate competition 

among oppressed groups (Johnson, 2009), an examination of two titles using queer theory 

has been undertaken. 

According to Slagle, the goals of queer theory are in line with poststructuralism, in 

that queer critics also challenge notions of identity as essential by viewing identity as 

"fractured and individual" (2003, 130). Queer theorists concern themselves with sexuality, 

more specifically with heteronormativity, by making sexuality visible and critically 

investigating issues considered "private" and "personal" (Slagle, 2003, 130). This 

preliminary research study is therefore supplemented by a thorough investigation of two 

book titles to provide a queer critique that challenges the "essential nature of identities" 

(Slagle, 2003, 130). The stated goal of Slagle (2003, 131) is to "provide a model for such a 
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critical approach" therefore this approach to research, informed by queer theory has been 

used to compose a thoughtful critique of And Tango Makes Three (Parnell, Richardson, 

Cole, 2005) and Olivia and the Missing Toy (Falconer, 2003). These titles were chosen 

because each provides ample opportunity to explore issues of gender, sexuality, race, class, 

ability, age, and body size. 

Through an examination of artifacts, queer theorists "challenge the notion of a static, 

essential, or natural identity" while acknowledging and celebrating difference (Slagle, 2003, 

l33). The model framework provided by Slagle has informed this preliminary research 

study using a queer lens to investigate representation of diversity. Two books have been 

investigated with the following questions posed as an instrument to guide analysis: 

1) Does this book represent sexuality as private and personal? 

2) Does this book celebrate difference? 

3) Does this book perpetuate heteronormativity by locating heterosexuality as "normal"? 

4) Does this book challenge essentialism? 

This queer critique has considered whether or not a counting method is adequate to examine 

representations of diversity in children's literature. It has also served to answer this research 

project's second question which seeks an alternate method of exploring representation of 

diversity in children's literature. This section of the research informed by queer theory has 

investigated two books for representations ofheteronormativity. 

Validity & Reliability 
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Convenience sampling is a simple process, but has the disadvantage of having "very 

weak external validity" and is likely to be biased (Trochim, 2001, 59). An additional flaw is 

that it is difficult to gain evidence that the data collected is representative of what is being 

studied (Babbie & Benaquisto, 2002). As convenience sampling suited the time restrictions 

of this preliminary research project, it was thought to be an appropriate choice for this study. 

According to Reinharz (1983) validity criteria of feminist science are "completeness, 

plausibility ... [and] understanding" but not replicability (as cited by Gorelick, 1996,26). 

Manifest content analysis involves investigation of visible surface content and is deemed 

reliable in coding and measuring research data. According to Babbie and Benaquisto (2002) 

manifest content analysis compromises validity because measuring text and illustration by 

counting the number of times a word appears does not necessarily produce accurate results. 

In contrast, latent content analysis provides an in depth valid interpretation of data; however, 

reliability is compromised due to the risk of inconsistency when coding and interpreting the 

data (Babbie & Benaquisto, 2002). Therefore, according to Babbie and Benaquisto (2002), 

combining latent and manifest content analysis is ideal in order to ensure validity and 

reliability. The validity and reliability of the research is strengthened in this research project 

by manifest content analysis that measures visible content and latent content analysis which 

explores the underlying meaning of each book. Qualitative research informed by queer 

theory has also supplemented this project. 

Conclusion 

In an effort to outline the methodology used in this project, this chapter has provided 

details about ethics, data collection, instruments, and validity and reliability. Furthermore, 

key terms have been identified and defined; the initial study has been outlined articulating 
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how sexuality was examined using a counting manifest content analysis; feminist 

poststructural research that recognizes the interconnectedness of identity has been described 

including strategies to examine representation of diversity in children's literature; the role of 

feminist poststructural research in an examination of alternative methods of exploring social 

issues has been illustrated; and, research informed by queer theory has been described and 

outlined to capture a diverse way of investigating social issues in children's literature. 

Answering the research questions with the aforementioned measures has been achieved and 

subsequent chapters have identified the findings produced from this research project. 
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Chapter 4 

Findings 

During the research process experiences inevitably shift and change resulting in 

negotiating, and reevaluation (Clandinin & Connelly, 2000). Significant changes have 

occurred over the course of this preliminary research project. After the process of collecting 

and analyzing the manifest content analysis data, a need for a paradigm shift became 

evident. Although the latent content analysis seemed to be adequate, upon further analysis 

of particular books, it became evident that more sophisticated criteria for analysis would be 

beneficial. This chapter will discuss the findings of the manifest content analysis that 

measured the frequency of representation of heterosexuality in children's literature. The 

latent content analysis fmdings that investigate representation of gender, sexuality, race, 

class, ability, age, and body size will follow. Findings from a qualitative exploration of two 

selected book titles have also be considered in this evaluation. The following three main 

research questions have been answered prior to discussing the limitations of each section of 

the study: 

1) Does children's literature currently used in early childhood classrooms reflect diversity of 

gender, sexuality, race, class, ability, age, and body size? 

2) Is the counting method adequate to examine representation of diversity in children's 

literature? 

3) What are alternate methods of exploring representation of diversity in children's 

literature? 
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The last question of this research project, which asks how representation of diversity in 

children's literature can be brought to the attention of early childhood educators to promote 

deliberate book selection, will be addressed in the next chapter. 

The following section outlines the findings from the manifest and latent content 

analyses of all of the books studied. Qualitative data gathered from studying two titles, And 

Tango Makes Three (parnell, Richardson, Cole, 2005) and Olivia and the Missing Toy 

(Falconer, 2003) has been analyzed in this chapter. In addition to the number of books 

analyzed, the year of publication of books has been discussed. 

Number of books analyzed 

A total of 109 books were analyzed for this research project. Sixty-nine of the books 

were gathered from the bookshelves of four daycare classrooms. The early childhood 

education teams from each of the four classrooms provided ten books per class for a total of 

40 books. The bookshelf in the infant classroom contained 16 books. Of the books 

analyzed, 23.9 % were collected from the infant program from a combination of those on the 

bookshelf and those collected from the ECE team. The preschool class studied contributed 

35.8% of the books to this study with ten books from the team of preschool ECEs and 29 

books analyzed from the preschool bookshelf. Both the toddler and kindergarten programs 

had 12 books collected from their classrooms. Combined with the ten books provided by 

the teams of ECEs, the toddler class and kindergarten class each had a total of 22 books 

analyzed. The following graph outlines the number of books analyzed from each setting. 
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Table 1- graph 1 illustrating the percentage of books analyzed in each childcare 
classroom. 
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The books collected in each of the four classes contained a variety of children's 

literature ranging from classics published in the 1940s to more modern texts published in the 

year the data was collected, 2008. It is worth noting that 13 of the books analyzed were 

published before 1970, the year which marked the shift in publishing practices to consider 

such things as race and gender in children's literature (Paterson & Lach, 1990). Just 3.6% 

of the titles used in this research study were published in the 1970s, whereas 12.8% of the 

books were published in the 1980s, and 27.6% were published in the 1990s. Lastly, 35% of 

the newer releases studied were published between 2000 and 2008. The mean year of 

public~tion is 1992.5, the median year of publication is 1996, and the mode year of 
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publication is 1999. The following graph illustrates the year of publication for all of the 

books studied. 

Table 2- graph 2 illustrating the percentage of books analyzed in each year. 
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Manifest content analysis findings 

In order to measure the frequency of representation of heterosexuality in children' s 

literature, a counting method was used. Children's texts were reviewed with the 

understanding that if heterosexuality was represented in text or illustrations, that book might 

be deemed heteronormative. By examining what was said and shown in the various texts, 

findings reveal that many of the books studied depict heterosexuality as 'normal.' Day 
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(2000) defines heteronormativity as an assumption that the majority of people are 

heterosexual and this sexual identity is perceived as superior. None of the books explicitly 

state that heterosexuality is 'normal,' nor that it is superior; however, the books almost 

exclusively represent heterosexuality. In fact, 40% of the books analyzed contained 

illustrations of heterosexual characters on one or more occasion. More specifically, 32 ofthe 

109 titles contained illustrations that could be deemed heteronormative. Likewise, 30% of 

the books included text that involves terms implying the existence of a heterosexual 

relationship. Statistically, the mean number of illustrations of opposite sex relationships is 

4.84; while the mean number of times words meaning mother and father or their synonyms 

are used is 2.48. These findings do not necessarily imply that the remainder of the books 

studied for this project were not heteronormative; rather that they may not have represented 

romantic relations, or that the books did not involve human or personified animal characters. 

Latent content analysis findings 

In contrast to the manifest analysis, which calculates the number of times 

heterosexual relationships are portrayed, the latent content analysis was conducted to discern 

the underlying meaning of text and illustrations in order to understand what is not shown or 

written in books. In the following sections, the findings from a latent content analysis 

performed for this study are described in relation to the representation of gender, sexuality, 

race, class, ability, age, and body size in the books studied. 

Representation of diversity of gender 

In order to investigate the representation of diversity of gender a variety of children' s 

texts were studied by considering what stereotypical or non-stereotypical traits arise in the 
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texts, what is said or not said, and what is shown or not shown. The results from this 

investigation of gender corroborate with the findings of other scholars exploring issues of 

gender in children's literature (Anderson & Hamilton, 2005, Wharton, 2005, Toshiko, 2000, 

Allard & Cooper, 1997, Narahara, 1998). That is that gender stereotypes depicting females 

in gendered attire, females participating in gender stereotypical activities, and the general 

underrepresentation of female characters is prevalent in books available in ECE settings 

today. This is particularly evident in the illustrations of the children's literature analyzed for 

this research. In 56.9 % of the books studied, illustrated characters were represented using 

gender stereotypes. In 62 of the 109 books analyzed, girls were illustrated wearing gender 

specific clothing (such as dresses, and bows), engaging in actions that are stereotypical to 

females (such as playing with dolls, or playing with dishes), or they are simply 

underrepresented. 

Data analysis of representation of gender in the text of children's literature shows that 

fewer gender stereotypical stories are being written. However, according to data collected 

for this study, 26.6% of books analyzed were written without a regard for diversity of 

gender and therefore could be considered sexist. In some instances books used what many 

now be deemed inappropriate language such as "fireman" (Don't Wake Up Mamma, 

Christelow, 1992), and "lady" (Goodnight Moon, Wise Brown, 1947), while other books 

were more blatant. For example, in the book A Letter to a King Anderson (1991) wrote, "If 

only I had a son, he would have done something to help me ... my daughters only know how 

to weep." The language used in the book Things I Like About My Grandma is also passively 

sexist; author Francis Haskins (1992) writes that grandma does "boy things too," the 

implication being that it is odd or at least notable that women would be interested in 
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activities deemed appropriate only for boys. Overall, 80 of the 109 books studied did not 

represent gender in a sexist way in the text and 47 of the 109 books did not have sexist 

illustrations. 

Representation of diversity of sexuality 

In order to determine if a given children's book is representative of sexual diversity, 

a manifest content analysis was used to examine the frequency of heterosexual and 

homosexual relationships. This analysis of sexuality involved asking what stereotypical or 

non-stereotypical traits arise, what is said or not said, and what is shown or not shown. 

Latent content analysis has supplemented the original findings with details gained through 

an investigation of the underlying meaning of each book. One of the criterion that has been 

considered is the existence of representations of same sex relationships in both text and 

illustrations. Those books analyzed for this study that did not include any references to 

homosexual or heterosexual relationships have been allocated a score of zero. According to 

the findings, 98.2% of the books in this research study received a score of zero for 

containing no relationships or exclusive representation of heterosexual relationships. In an 

analysis of the book No, David! (Shannon, 1998), subtle images of a framed photo 

containing a mother and father resulted in a score of zero for its representation of a 

heterosexual relationship (see figure 1). 
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Figure 1 - illustration 1 demonstrating subtle representation of heterosexuality 
(photo of family on top of television) from the book No, David! by David Shannon, 
1998. 

This illustration (figure 1) portrays stereotypically male activities (such as playing 

with a car, a football, a dinosaur, and a gun), and the framed photo accentuates a 

heteronormative message that to be a male means to be with a female partner. This message 

was typical throughout the books studied as just 1.8% of the books received a score of one 

for representing homosexual relationships. It was evident that the books tended to reflect 

the latent inclination of many societies and persons to subordinate members of the queer 

community through exclusion. 
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Representation of diversity of race 

The findings of this study corroborate with Fox (2007) and Rowell (2007) who 

found that most early childhood education programs offer multicultural and multiracial 

books. This analysis of representations of race in children' s literature has involved asking 

what stereotypical or non-stereotypical traits arise, what is said or not said, and what is 

shown or not shown. In this latent content analysis, text and illustrations were studied in 

order to locate characters that appear to be racially or culturally diverse. In 41 instances, 

non-Caucasian characters were located in the text of a book or in an illustration, which 

resulted in a score of one for 37.6% of the books. In contrast, a failure to include culturally 

or racially diverse characters occurred in 62.4% ofthe books studied. Rowell ' s (2007) 

assertion that most early childhood education programs offer multicultural books is 

corroborated by the findings of this study. 
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Table 3- graph 3 illustrating the percentage of books analyzed that represented diversity of race and the 
percentage of books analyzed that do not represent diversity of race. 
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Representation of diversity of class 

The content of children's literature was studied in order to determine if a variety of 

social classes are included in these texts. From the results of this study, it can be determined 

that upper and middle classes are predominantly featured in children's books. These results 

were obtained through studying illustrations and texts of books for a depiction of classes 

outside of the middle to upper range; some startling results were found. By asking what 

stereotypical or non-stereotypical traits have arisen, what is said or not said, and what is 

shown or not shown, it was found that there is a general lack of attention to class in 

children's literature. Throughout the texts studied for representations of a variety of social or 

economic classes (other than upper middle, or middle class) there was seldom any reference 

to or indication of characters living in apartment buildings, inner-city dwellings, or any 
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other evidence of financial restrictions. Representations of lower class families indicated by 

a portrayal of diverse classes, occurred on just five occasions. Goodnight Moon (Wise 

Brown, Hurd, 1947) is one example of the 95.4% of books analyzed that failed to represent 

characters living in a lower class. Goodnight Moon (Wise Brown, Hurd, 1947) portrays an 

"great green room" with a fireplace, a large collection of books, elaborate furnishings and 

decorations all indicative of middle or upper class (see figure 2). 

Figure 2 -iHustration 2 depicting upper middle class from the book Goodnight Moon 
by Margaret Wise Brown and Clement Hurd, 1947. 
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In fact, representations of lower socio-economic classes only occurred within a meager 4.6% 

of the books involved in this study. The following graph clearly illustrates the negligence of 

authors, illustrators, and publishers to include issues of class in children's literature. 

Table 4- graph 4 illustrating the percentage of books analyzed that represented 
diversity of class and the percentage of books analyzed that do not represent 
diversity of class. 
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Representation of diversity of abilities 

The results of this study have corroborated the findings of Kaiser (2007), and 

Matthew and Clow (2007) who claim that depictions of characters that have one or more 

physical or mental challenge are difficult to locate in children' s books. In this examination 

of children' s texts for characters with disabilities, only 12.8% of books analyzed represented 
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diverse abilities. Moreover, in each circumstance where representation of ability was noted, 

it was due to the inclusion of eyewear on a character, which occurred in 14 books. Although 

illustrations and text have been examined for wheel chairs, assistive devices such as a 

walking cane, and hearing aids, only eyeglasses were represented. In comparison, 87.2% of 

the books analyzed failed to represent diversity of ability. Had eyewear been excluded as 

suitable criteria to render a book representative of diverse abilities, the percentage of 

representation of diverse abilities would not be 12.8% but a meager 1.8%. 

Table 5- graph 5 illustrating the percentage of books analyzed that represented 
diversity of ability and the percentage of books analyzed that did not represent 
diversity of ability. 
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Representation of diversity of age 

I 

An investigation of representation of diversity of age revealed that fewer than 20% 

of books examined contained images of characters who appear to be sixty years of age and 
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older. In fact just 14 of the 109 books included grandparents in the text and illustrations 

accounting for 12.8% of books. In an attempt to locate the underlying meaning of the texts 

studied, each book was carefully examined for messages about age. This study revealed that 

all representation of elderly people depicted grandparents who appear to be 60 or older, 

while parents generally appeared in their 20s and 30s. For example, in the book Me 

Hungry! by Jeremy Tankard (2008), despite tired looking eyes, the parents appeared 

between the age of20 and 30 years old with no wrinkles or gray hair (see figure 3). 

Furthermore, as is observed throughout the study, characters in children's books are often 

represented doing what the dominant discourse deems age appropriate. For example, in the 

book Me Hungry! (Tankard, 2008) the youngest baby is being held; the slightly older child 

is crawling while the two older children are drawn in a standing position (see figure 3). 
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Figure 3- illustration 3 depicting representation of age from the book Me Hungry! By 
Jeremy Tankard, 2008 

While a variety of ages were depicted in the books examined, teenage, or middle-aged 

parents were not located. Findings indicated that 87.2% of the books failed to represent 

diversity of age therefore implying that they could be considered ageist. 
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Table 6- graph 6 illustrating the percentage of books analyzed that represented 
diversity of age and the percentage of books analyzed that do not represent diversity 
of age. 
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Representation of diversity of body size 

I 

This analysis of size has involved asking what stereotypical or non-stereotypical traits 

arise, what is said or not said, and what is shown or not shown. Characters who weigh more 

than their peers, appear unfit, or are larger than average, or text using words such as fat or its 

synonyms have been allocated a score of one in just seven instances. Books that did not 

include any representations of large characters have been allocated a zero for this omission. 

Books without humans or anthropomorphism have also been allocated a score of zero. 

Findings reveal that diversity of body size occurred 6.4 % of the time in contrast with the 

failure to represent large characters at 93.6% in the books studied. In instances where 
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diversity of body size is represented, above-average-sized characters were often older 

woman as in Mrs. Wishy Washy (Cowley, Fuller, 1980). Author and illustrator Sandra 

Boynton published one of many books depicting characters of various body sizes. 

Opposites is one title by Boynton (1984), which was part of this study, that represents 

various body shapes and sizes free of negative stereotypes. Unlike Boynton, author and 

illustrator David Shannon wrote a large-sized character in his book David Goes To School 

(1999) with negative connotations attached. Shannon's illustration is a glimpse of the mid-

section and breast area of a large person. This character has been drawn wearing a soiled 

apron and hairy arms; however, the gender of the individual is unclear. What is clear is that 

this large, slouching, unkempt individual is not represented in a positive or attractive manner 

(see figure 4). 

Figure 4- illustration 4 depicting representation of body size from the book David 
Goes To School by David Shannon, 1998. 
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It can be discerned from the preliminary study analyzing representation of body size of 

characters that few images or mention oflarger people have been included in children's 

literature. Therefore these texts can be considered as contributing to sizeism. 

Table 7- graph 7 illustrating the percentage of books analyzed that represented 
diversity of body size and the percentage of books analyzed that do not represent 
diversity of body size. 
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Qualitative Queer Theory Analysis of Two Books 

I 

The model framework of Slagle has informed this preliminary research study which 

uses a queer lens to investigate representation of diversity in the books And Tango Makes 

Three (Parnell, Richardson, Cole, 2005) and Olivia and the Missing Toy (Falconer, 2003). 

These two books have been investigated with the following questions posed to guide 

analysis: 
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1) Does this book represent sexuality as private and personal? 

2) Does this book celebrate difference? 

3) Does this book perpetuate heteronormativity by locating heterosexuality as ' n'Ormal'? 

4) Does this book challenge essentialism? 

Children's books displaying domestic and family settings are an obvious opportunity 

for gendered discourses (Wharton, 2005) as they are a site for children to learn about 

relationships and thus heteronormativity. This study's findings in regard to representation 

of sexual diversity indicated that only 1.8% of the books analyzed reflected sexual diversity. 

The manifest content analysis investigating sexuality revealed that And Tango Makes Three 

(Richardson, Parnell, Cole, 2005) has shown a higher frequency of representation of 

heterosexual relationships than it does of homosexual relationships. However, 

representations of diverse sexualities were uncovered in a latent content analysis of the same 

book. A qualitative look at And Tango Makes Three (Richardson, Parnell, Cole, 2005) 

about two male penguin partners has served to supplement the original findings of this 

study. 

Queer analysis of And Tango Makes Three 

And Tango Makes Three (Richardson, Parnell, Cole, 2005) is based on the true story 

of two male Chinstrap Penguins named Roy and Silo who live in New York's Central Park 

Zoo. According the author's note Roy and Silo formed a couple in 1998 and were observed 

trying to hatch a rock that resembled an egg. When zookeeper Mr. Ramsay realized that Roy 

and Silo were both male, he gave them an egg to hatch that had belonged to a couple who 

could not successfully hatch two eggs at once. 
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At first glance, this book celebrates difference by representing sexual diversity. 

Furthennore, it could be said that this story was written in an effort to expose the public to 

issues of sexuality through a candid story about the perceived homosexuality of two 

penguins. For instance, when the zookeeper noticed the male penguins winding their necks 

around each other, he noted "they must be in love." This tale also identifies Roy and Silo as 

a couple and tells the reader that the penguins sleep together "every night. . . . just like the 

other penguin couples" (Richardson, Parnell, Cole, 2005). 

However, what is not said in this story is as important as what is said, and according 

to Tatum (2000, 79) "stereotypes, omissions, and distortions all contribute to the 

development of prejudice." For instance, And Tango Makes Three (Richardson, Parnell, 

Cole, 2005) may represent sexual diversity, but at the same time this book may also promote 

the nonnalcy of heterosexuality. Using a queer lens to deconstruct the book And Tango 

Makes Three (Richardson, Parnell, Cole, 2005) it became clear that that it fails to label same 

sex affections as homosexual, gay, lesbian, queer, or same-sex. Wolf (1998, 52) asserts that 

"failure to identify parents as gay" makes the "educational value questionable" and further 

insists that labels are needed to challenge homophobia. Wolf asserts that a book in which 

homosexuality is not the focus is refreshing; however, when the issue is dominant, "it tends 

to seem a problem" rather than just incidental (1998, 53). This may be the case in And 

Tango Makes Three (Richardson, Parnell , Cole, 2005, 6-8): 

"Every year at the same time, the girl penguins start noticing the boy penguins. And 
the boy penguins start noticing the girls. When the right girl and the right boy find 
each other, they become a couple. Two penguins in the penguin house were a little 
bit different. One was named Roy, and the other was named Silo. Roy and Silo 
were both boys. But (bold mine) they did everything together. .. ' they must be in 
love. ' 
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Figure 5- illustration 5 depicting Roy and Silo from the bookAml Tango Makes 
Three (Richardson, Parnell, Cole, 200 

According to Foucault' s writings, things that are labeled as 'good' have been 

socially constructed, and in this context he argues that society has been led to believe that 

sex should be silenced (1978). One way to guide this queer analysis is through an 

examination of how a book may perpetuate heteronormativity by locating heterosexuality as 

"normal." Highlighting the activities of all of the other animals in the zoo accentuates the 

normalness of heterosexuality. Furthermore, the word "but" implies that same sex 
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characters are not normal and therefore labels them as "other." According to Kumashiro 

(2002, 321), the term 'other' refers to "groups that are traditionally marginalized, denigrated, 

violated" (i.e., Othered) in society (as cited in Rothing, 2008, 257). 

This analysis has also called for an investigation of whether or not sexuality is 

represented as private and personal. According to Britzman (1997), making sex a private 

affair contributes to notions of heteronormativity by giving it a voice and representation thus 

rendering it 'normal ' and 'natural' (Robinson, 2006, 158). By failing to identify Roy and 

Silo as gay and making sex private And Tango Makes Three (Richardson, Parnell, Cole, 

2005) fails to truly celebrate difference. Robinson explored research that investigated the 

perceptions and practices of early childhood professionals dealing with gay and lesbian 

issues (2002). Many of the participants felt sexuality was irrelevant, claiming that sex is a 

private issue (Robinson, 2002). Ifwe are to respect diversity, individual sexuality is a 

fundamental aspect of identity and according to Slagle, should not be made private (2003). 

Despite the omissions of identifying the male penguins as homosexual and the usage 

of the word "but" in a key passage in And Tango Makes Three (Richardson, Parnell, Cole, 

2005), the intersections of identity appear to have been considered. For example, the 

visitors of the zoo were various sizes, ages, and cultures, and configurations of families 

vary. Furthermore, the zookeeper has a photo on his desk of a male, which is a possible 

suggestion of a same sex relationship (see figure 6). 
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Figure 6- illustration 6 depicting the zookeeper, Mr. Gramzay, from the book And 
Tango Makes Three (Richardson, Parnell, Cole, 2005). 

Then Mr. Gramzay got an laea. 

Queer analysis of Olivia and the Missing Toy 

A queer critique of Olivia and the Missing Toy (Falconer, 2003) involved 

investigating sexuality as private and personal, the representation of difference, and a 

consideration of heteronormativity. Through a manifest content analysis it was discovered 

that Olivia and the Missing Toy (Falconer, 2003) could be deemed heteronormative for its 

exclusive representation of heterosexual relationships. A consideration of the illustrations 

and text using latent content analysis found the same to be true as Olivia's parent's \ 
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heterosexual relationship is depicted as normal. In the next section a queer critique of this 

book will attempt to identify whether or not it seeks to challenge essentialism. 

Olivia and the Missing Toy (Falconer, 2003) is a story about the misadventures of a 

headstrong, self-centered (piglet) girl named Olivia. Olivia lives with her mother, father, 

two brothers, a cat and a dog. While waiting for her mother to sew a new red soccer t-shirt, 

Olivia notices her "very best toy" is missing. After playing detective, Olivia discovers the 

family dog Perry chewing her favorite toy into pieces. From behind the newspaper, Olivia's 

father promises to replace her toy with "the very best toy in the whole world." 

After performing a latent content analysis of this book, it was discovered that it 

could be interpreted as sexist due to the stereotypical ways in which its characters are 

represented. For instance, on some pages Olivia is illustrated pushing a stroller with her toy 

doll and her cat. In contrast, her brother Ian plays with a robot on one page and her younger 

brother William sits in front of a truck, a ball, and blocks on another page. Olivia's parents 

are also illustrated in stereotypical roles. The book begins with Olivia's mother dressed in a 

skirt and blouse with her hands folded in front of her saying "time to get up, sweetie pie. 

Remember you have soccer this morning." When Olivia requests that her mother make her a 

red soccer shirt, Olivia's mom obliges. Olivia's father, conversely, is dressed in a shirt and 

pants and appears relaxed sitting at the kitchen table with his face partially obscured by a 

newspaper. Food is being spilled while Olivia's mother is feeding the baby (see figure 7). 
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Figure 7- illustration 7 depicting gender stereotypes of a heterosexual family from 
the book Olivia and the Missing Toy by Ian Falconer, 2003. 

A strong message relayed in this book is that it is ' normal ' for girls to want to play 

with dolls, and for woman to be maternal and care for children while fathers sit outside of 

the action. Furthermore, to be a girl or a woman is represented as meaning to have a 

relationship with a male and have a family. In addition to Olivia being shown in a 

traditional feminine role, playing with dolls and strollers, Olivia pursues soccer. While 

Olivia may have challenged some traditional gender roles by playing a sport, her male 
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siblings wear traditionally male clothing and play with robots, balls, trucks, and blocks. 

Furthermore, Olivia's father is either absent or detached. 

A closer look at Olivia and the Missing Toy (Falconer, 2003) revealed that 

Falconer's attempts to portray a strong female character (in Olivia) have possibly 

undermined feminist readings by confusing self-esteem with entitlement. For instance, 

Olivia insists on having her mother make her a green soccer shirt and illustrations depict a 

great deal of impatience on the part of Olivia's mother while she obliges this whim. 

Olivia's unnamed mother is portrayed as a "frenzied soccer mom" (Greenstone, 2008, 30) 

who is also an exhausted homemaker. According to scholars Douglas and Michaels to be a 

"decent mother, a woman has to devote her entire physical, psychological, emotional and 

intellectual being 2417 to her children" (2004, 4). On the one hand, this book has presented 

possibilities for upper middle class American girls. On the other hand, it amplifies the 

unfulfilled promises of feminist mothers who may balance professional success while 

continuing to singlehandedly fulfills traditional roles in the home (Greenstone, 2008). 

When contemplating the interconnectedness of identity observed in Olivia and the 

Missing Toy (Falconer, 2003) it becomes evident that this book fails to incorporate text or 

illustrations that recognizes the link between gender, sexuality, class, age, ability, and body 

size. For instance, despite the fact that Olivia's is a family of pigs, none of the characters 

are portrayed as large, a characteristic that is normally attributed to pigs. The family is 

composed of personified pigs and therefore the ages of the characters are unclear; however, 

there are no signs that the parents are elderly or teenagers. Moreover, all characters are 

engaged in experiences that appear to coincide with their age. For instance, the youngest 

child is being fed, however the older children exhibit increased independence such as sitting 
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up playing. In addition, no signs of representation of diversity of ability in the illustrations 

or text were evident. Through these omissions this book could be labeled sexist, 

heterosexist, classist, ageist, sizeist, and ableist. 

Conclusion 

The following chapter outlined and explained the [mdings for this preliminary 

research study investigating representation of diversity in children's literature. Findings 

revealed that a manifest content analysis is grossly inadequate to measure representation of 

diversity of sexuality in children's literature. Findings of a latent content analysis were 

compelling; however, the qualitative investigation of two specific titles provided the most 

analytical look at a sample of the books studied. These [mdings have informed subsequent 

chapters that will provide a thoughtful discussion and some recommendations to engage 

early childhood professionals in a discussion to promote careful book selection. 
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Chapter 5 

Discussion 

In the literature review, previously published work was explored by examining 

different scholars' thoughts about books, representations of diversity in children's 

literature, discourse in early childhood education, and oppression. In this last chapter I 

have considered the research findings in an effort to detennine if previously published 

work differs from the major findings of this study. In addition to stressing the 

significance of this study, theoretical and practical implications of this research project 

will also be discussed. Furthennore, throughout this discussion, limitations of my 

research have been highlighted, (such as how the process of deriving meaning from 

books is complex and is being considered by both children and adults.) Looking beyond 

the fmdings regarding representation of diversity in children's literature toward the 

dominant discourses has served to infonn future recommendations. Before concluding 

this paper, the recommendations section has answered the final research question: how to 

best engage early childhood professionals in a dialogue that would serve to promote 

deliberate book selection. 

Major findings of this study 

Upon analysis of the fmdings of this research, it is clear that the major fmdings 

challenge those of previously published works. For instance, through the course of this 

research study it was discovered that a traditional feminist manifest content analysis 

counting method is inadequate, representation of diversity in children's literature is in 

often minimal, and alternate methods of analyzing children's literature are both available 
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and effective. One theme presented throughout these findings is that what is not written 

or illustrated or what is not said is of great significance. For instance, literature studied 

for this last chapter indicated that in addition to studying books with a feminist 

poststructural and queer theory lens, it has been beneficial to explore beyond simply the 

books themselves. 

Previously Published Work 

This study's first research question regarding representation of gender, sexuality, 

race, class, ability, age, and body size required an investigation of the literature to 

!fetermine what scholars have written about each category. The following section of the 

discussion chapter has identified the findings of this small research project and compared 

them to the studies examined in the literature review. 

Representation of diversity of gender 

Through the literature review it was discovered that scholars exploring issues of 

gender in children's literature have found that while there are marked improvements, 

male characters continue to dominate this field, clearly outnumbering females (Clark, 

2002). Because the childcare settings examined for this study contained books published 

from 1947 to 2008, an improvement in publishing practices might not be apparent in this 

study's [mdings. This study concurred with Clark's research; of the books examined, 

56.9% contained illustrations that could be deemed sexist while just 26.6% of text was 

insensitive to issues of gender. As it is typical to have a mix of old and new books on 

childcare bookshelves, I speculate that without deliberate books selection, having some 

sexist books is expected. 
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Representation of diversity of sexuality 

Heterosexuality is present, taken for granted, and considered normative in everyday 

interactions within educational settings (Rothing, 2008). It is therefore not surprising that scholars 

(Clyde & Lobban, 2001, Wolf, 1989) have recognized a lack of images or text about gay and 

lesbian characters in children's books. This literature review revealed that fewer than 80 gay

friendly children's titles published in the U.S. have reached the marketplace and subsequently go 

out of print quickly (Rowell, 2008). According to this research project, children's books depicting 

same sex relationships are almost never included in early childhood classrooms or collections. In 

fact, just two of the 109 books examined could be deemed gay-friendly. It is interesting to note 

that the two books were the same title, And Tango Makes Three, and that one of the books was 

located in a collection often books set aside in the early childhood educator's collection and the 

other was on loan from a parent. The obvious lack of representation of sexual diversity is telling, 

as it demonstrates not just exclusion, but also how dominant culture is perpetuated through 

children's literature. 

Representation of diversity of race 

Literature from the 1970s indicates that children's literature largely depicted middle 

class, Caucasian Americans (Bekkedall, 1973). Recent scholars have studied 

representations of diversity of race and found a growing awareness of issues of diversity 

and an increase in the amount of multicultural literature available to children (Agosto, 

Hughes-Hassell & Gilmore-Clough, 2003, Fox, 2007, Rowell, 2007). Findings from this 

study concur with this research: almost half of the books analyzed reflected diversity of 

race in the illustrations. However, there is certainly room for improvement for books to 

be more reflective of Canadian urban multicultural communities. 
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Representation of diversity of class 

As indicated in the literature review, socio-economic class is presented as natural and 

inevitable in children's texts, which indicates class ism and the perpetuation of a cycle of 

poverty (Gorski, 2008). By ignoring systems of oppression, Saltmarsh indicates that 

children's literature positions individuals to "recognize and take up their 'rightful' place 

in the social and economic order" (2007, 101). In this study's examination of class it was 

found that children's literature almost exclusively represented upper and middle classes. 

In fact, 95.4% of the books examined failed to represent society outside of these classes. 

Representation of diversity of ability 

Previously published works of scholar;:; who have examined representation of ability 

in children's literature indicate that locating inclusive books is a challenge (Kaiser, 2007, 

Matthew & Clow, 2007). This study corroborated these findings as just 87.2% of the 

books analyzed presented disabilities. Interestingly, because impaired eyesight was 

deemed a disability for this study, illustrations depicting eyeglasses accounted for most of 

the books that were categorized as reflective of diversity of ability. In the literature 

review of this research project I indicated that many books present inaccurate portrayals 

of disabled people as tragic victims who need charity and are defined by their disability 

(Kaiser, 2007). This finding was almost impossible to corroborate definitively, because 

too few books representing diversity of ability are readily available. Despite the fact that 

the inclusion of disabled characters in children's books is crucial (Matthew& Clow, 

2007), aside from individuals with eyeglasses, just one book representing a disability was 

found. One book, from the infant class, entitled My Up and Down and All Around Book 
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(Pitzer, 2008), contained representations of ability. This photo board book depicts 

children with Down's Syndrome on every page. In contrast to the literature findings, the 

characters in My Up and Down and All Around Book (Pitzer, 2008) were not presented as 

victims but looked like happy children promoting opposites such as up and down and in 

and out. 

Representation of diversity of age 

According to literature reviewed, stereotypical portrayals of old age dominate 

children's literature (Zeece, 2007). This small study concurred, finding that just 12.8% 

of the books analyzed contained characters portrayed as older than 60 years of age. 

However, when older people were included in the books analyzed, they were typically 

grandparents participating in what the dominant discourse perceives as age appropriate 

activities. The literature review indicates that Fillmer (1983) found that children perceive 

elderly people as inactive, lonely, and nonproductive. With an increasing population of 

aging individuals in our society (Zeece, 2007), an accurate representation of age in 

children's literature is essentiaL 

Representation of diversity of body size 

As was stated in the literature review, prejudices against people with a large body size 

are "reinforced through literature" which propagates the belief that it is acceptable to 

discriminate against people based on their size (Wedwick, 1998). The mere fact that this 

study provided few opportunities to corroborate with other fmdings is telling. The lack 

of negative representation does not imply that the books analyzed were not sizeist in 

nature; in fact, the failure to include larger characters can be considered oppressive in and 

of itself. 
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Adequacy o/the Counting Method 

One of the goals of this research study is represented by the second research 

question; to determine if the counting method is adequate to examine representation of 

diversity in children's literature. In the literature review of this chapter, it was discovered 

that scholars (Babbie & Benaquisto, 2002, Clark & Fink, 2004, and Bekkedal, 1973) 

found the counting method adequate for this type of research. As will be elaborated upon 

later, a major finding of this study was that the counting method is in fact flawed. In this 

preliminary research project, the counting method yielded misleading findings rendering 

it impossible to accurately measure the frequency ofheteronormativity. 

Alternate Methods of Exploring Representation 

Another aim of this research project was to determine if an alternate method of 

exploring representation of diversity in children's literature is possible. This study has 

used a feminist poststructurallatent analysis and a queer theory analysis of children's 

literature. Therefore the insights produced in this study could not be gained from a 

traditional feminist perspective that makes exclusive use of counting methods. 

Furthermore, this study has used both poststructural and queer theory as a means of 

understanding the process by which gender relations become normalized thereby offering 

an opportunity to challenge beliefs about gender, sexuality (Allard & Cooper, 1997) and 

more. 

Limitations 

Limitations of manifest content analysis 
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According to Babbie and Benaquisto (2002), manifest content analysis 

compromises the validity of a study since measuring text and illustration by counting the 

number of times a word appears might not provide accurate results for a research 

question. Statistically, this research method did provide some provocative findings; 

however, interestingly, the counting method failed to capture the underlying meaning of 

the texts, resulting in misleading fmdings. A manifest content analysis, which used a 

counting method to examine heteronormativity by tabulating terms meaning mother and 

father, grandmother and grandfather (and their synonyms), neglected various 

possibilities. The following section has outlined some examples of the limitations of 

using manifest a content analysis. 

One particular instance in which inaccurate findings became evident was in the 

manifest content analysis ofthe book And Tango Makes Three (parnell, Richardson, 

Cole,2005). The repeated use of the terms mother and father (three times) and nineteen 

illustrations of male-female romantic relationships would normally have indicated that 

the book has heteronormative leanings. However, this book represented heterosexual and 

homosexual relationships and the book's focuses on the romantic relationship between 

two m,ale penguins making efforts to start a family. 

In contrast, Olivia and the Missing Toy (Falconer, 2000) included an illustration 

of a mother and father just once, and used the term mother and father on only one 

occasion. According to the manifest content analysis, And Tango Makes Three 

(Richardson, Parnell, Cole, 2005) appeared more heteronormative than Olivia and the 

Missing Toy (Falconer, 2000), which actually depicted heterosexuality exclusively. 

Another instance where a manifest content analysis was inadequate was in an analysis of 
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Tikki Tikki Tembo (Mosel, Lent, 1968). According to the criteria for this analysis, this 

book was categorized as heteronormative because it contains illustrations of a male and 

female relationship on the cover of the book. As was determined through a latent content 

analysis, the text and illustrations inside the book indicate that the male and female on the 

cover of the book are not in a romantic relationship. Limitations of the manifest content 

analysis methodology became evident, indicating a need to go beyond the counting 

methodology. 

Limitations of latent content analysis 

Latent content analyses provided an in-depth valid interpretation of data; 

however, reliability was compromised due to the risk of inconsistency when coding and 

interpreting data (Babbie & Benaquisto, 2002). Beyond reliability being compromised, 

another limitation is that the methodology identifies identity according to dominant 

discourse binaries. Furthermore the coding system categorizes these binaries such as 

male-female, fit-large, young-old, and heterosexual-homosexual in ways that are based 

on research, but nonetheless subjective. While the work of scholars was relied upon to 

inform the methodological choices of measurement, previously published work is 

potentially as subjective. Furthermore,.exploring the underlying meaning of what is 

present and not present in the various texts has limitations. For example, the guiding 

questions of this study involved looking for stereotypes, as well as seeking to understand 

what is written and illustrated as well as what is not. Since latent content analysis had not 

been used to analyze books for representation of sexuality as private and personal, it 

failed to "challenge the notion of a static, essential, or natural identity" while 

acknowledging and celebrating difference (Slagle, 2003, 133). Although thick 
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descriptives have been documented as part of the data collection for the latent content 

analysis, a queer critique had been neglected. 

This preliminary research study therefore has been supplemented with a thorough 

investigation of two book titles using a queer lens to provide a critique that challenged 

the "essential nature of identities" (Slagle, 2003, 130). Throughout the course of this 

study, Slagle's model for queer critiques was used to inform a reading of And Tango 

Makes Three (Parnell, Richardson, Cole, 2005) and Olivia and the Missing Toy 

(Falconer, 2003). The. aim of this critique was to compensate for the limitations of the 

latent content analysis and promote an understanding that oppression based on identity 

does not act independently, but instead intersects with many forms of discrimination 

(Davis, 2008). 

Limitations of queer analysis 

A limitation that was exposed during a queer analysis of And Tango Makes Three 

(Parnell, Richardson, Cole, 2005) and Olivia and the Missing Toy (Falconer, 2003) was 

that an exclusive consideration of the content of each book (looking at what is said and 

not said) failed to take into account information that lies beyond the text of the book. 

Reading beyond the text of the books for information about the author, other works by 

the author, and other studies performed regarding the authors and their work has resulted 

in intriguing supplementary findings. This next section emphasizes the limitations of 

exclusively considering the content of books by highlighting what is unsaid. 

Beyond Olivia and the Missing Toy 
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Research into the author of Olivia and the Missing Toy (Falconer, 2003) involved 

online searches that suggest that the author and illustrator of the book, Ian Falconer, is a 

homosexual. A bi-weekly newsmagazine focusing on gay life in America called "The 

Advocate" published an article titled He's a pig success: Illustrator Ian Falconer dazzles 

children with his best-selling books starring Olivia the pig (Giltz, 2003). A celebrity 

interview published in a national gay and lesbian magazine does not necessarily indicate 

that Ian Falconer is a homosexual. However, Bubon, who provides online 

recommendations for children's books, once posted that Ian Falconer is "a delightful gay 

man" (http://www.btwof.comlenews_extraslImagesMBW8IMBW8_HTML.htm). 

Falconer's supposed sexuality led me to question why each of Falconer's children's 

books are heteronormative in nature. This is not to suggest that homosexual authors and 

illustrators should exclusively write books with homosexual themes that challenge 

oppression. However, based on the research fmdings of this small study, Olivia and the 

Missing Toy (Falconer~ 2003) fails to challenge any norms about identity, and in fact 

consistently perpetuates heteronormativity. 

Olivia the pig has been portrayed as a dramatic, precocious, confident protagonist. 

Evidently, Ian Falconer and the Olivia books he created are considered feminist in nature. 

Investigation beyond the book Olivia and the Missing Toy (Falconer, 2003) to what 

researchers have said about Falconer and the seven Olivia books he has written, indicate that 

beyond being popular, this series of books is supported by feminists. For example, the first 

Olivia book has a quote from Gloria Steinem on the cover exclaiming "At last, a pig with 

self esteem". 

Beyond And Tango Makes Three 
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Of equal intrigue was what online research indicated about the story of the male 

penguins at the New York zoo featured in And Tango Makes Three (Parnell, Richardson, 

Cole,2005). First, it was fascinating to find that the story, as it appears in the book, was 

only part of what Silo and Roy's story. In May 2005, The New York Times published an 

interview with one of the authors of And Tango Makes Three (Parnell, Richardson, Cole, 

2005), Justin Richardson. Richardson has been quoted as having said he was inspired by 

a New York Times story about the penguins. According to Richardson, And Tango Makes 

Three (parnell, Richardson, Cole, 2005) is a true story that has been told, "without 

editorializing" (Hallett, 2005). However, online research reveals that Roy and Silo 

separated soon after their story was published. According to Miller (2005), Roy and Silo 

"broke up" in the summer of 2004 when Silo "left" Roy for a female penguin named 

Scrappy. Although book publishing is a lengthy process, it is probable that the writers 

and illustrators of And Tango Makes Three (Parnell, Richardson, Cole, 2005) were aware 

of the change in Roy and Silo's relationship and chose to keep it out of the book. It is 

clear that by telling part of the story of Roy and Silo's six-year relationship that began in 

1998, And Tango Makes Three (Parnell, Richardson, Cole, 2005) failed to challenge 

essentialism. Interestingly, the answer to one of the methodology questions about 

challenging essentialism has been found not through content analysis, but through an 

examination beyond what is printed in the book. 

Examining research and contemplating an interview with one of the authors of 

this popular book have resulted in an increase of knowledge about the book And Tango 

Makes Three. Interesting to note is that although children's literature often 

anthropomorphizes animals, when writing And Tango Makes Three (parnell, Richardson, 
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Cole, 2005), Richardson was careful not to "put thoughts in the penguins' heads." 

Richardson, however, has stated, "Tango is so cuddly . .. [making] it comfortable for 

parents to talk about these [ same-sex] families" (Hallett, 2005). Furthermore, a close 

look at figure 5 shows these "cuddly" penguins looking at one another longingly in a way 

that appears very human. The issue was not whether or not Roy and Silo are 

homosexual; it was whether or not a story of animals in captivity should be deemed an 

adequate representation human sexual diversity. 

According to Sklar, who is the spokesperson for the National Gay and Lesbian Task 

Force, looking to the behaviour of two penguins in captivity to answer questions about 

sexual orientation is not appropriate (Miller, 2005). Scientists have found that homosexual 

behaviour has been observed in animals both the wild and captivity (Smith, 2004). 

However, animals in captivity are not the same as animals in the wild. Often, due to a 

limited number of partners of the opposite sex, animals are often observed moving from 

homosexual to heterosexual relationships (Smith, 2004). Some argue that animals have 

been observed participating in homosexual activity, rendering said activity as "natural." 

New York Times journalist Smith (2004) has quoted Vasey, who cautions against drawing 

conclusions about humans based on animal behaviour noting that using animals to inform 

social policies or moral values makes no sense. 

Further online research has led me to speculate about the·intent of the authors, 

illustrators and publishers of And Tango Makes Three (Parnell, Richardson, Cole, 2005) and 

Olivia and the Missing Toy (Falconer, 2003). Richardson insists that this book is not a 

"piece of policy," but that children of gay and lesbian households might experience a 

"political impact" (Hallett, 2005). Also, authors Richardson and Parnell, who are partners, 
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wanted to write a book "that treated the subject of same-sex couples that kids will adore ... 

and beg their parents to read it again and again" (Hallett, 2005, http://www.usnews.com). 

Just as the dominant discourse may have influenced Falconer's writing and illustrating, 

publishing companies are not immune to the powerful force of dominant discourses. 

Marketing a book where male penguin partners break-up may lack appeal, and upon 

exploring beyond the content of the book, it was fascinating to ponder the influence of 

marketing to the gay community. According to Wikipedia, the lesbian, gay, bisexual and 

transgender (LGBT) market is large and influential. Companies are beginning to recognize 

that marketing to LGBT communities, estimated to be worth $660 billion (2006) in 

disposable income, can prove prosperous. The oppressive power of the dominant discourse 

to influence authors, illustrators, marketers, publisJ:t.ers, and even early childhood educators 

are certainly worth considering. 

The complexity of the meaning making process 

Adults and children are active in me~.ning making processes and merely 

examining the surface content of books does not account for the ways in which teachers 

and children may interact with a text. According to Bekkedal, who used content analysis 

for her research, in order to explore children's literature in depth one needs to move 

beyond identifying characters and situations (1973). Although books themselves are 

inanimate static objects, the way in which people interact with books to make meaning is 

a complex process. 

Although there is value in the analysis of various children's texts, it is evident that 

the way in which ECEs engage with literature is paramount. This research has ignored 

the reader and the individual or group being read, assuming that meaning making lies in 
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the text itself. However, according to Patt and McBride (1992), when reading children's 

literature, teachers as well as children tend to add male pronouns to refer to the otherwise 

unknown gender of animals or people (Narahara, 1998). How books are read, whether 

and how they are discussed, and the children's and teacher's beliefs about reading, 

learning, and literature, all influence the experience of a child with a text. According to 

Eeds and Wells (1989), discussion is perhaps the most common space in which children 

can react to what is being read. Dialogue is an exceptional activity for encouraging 

students to form meaning from books. Variations in meanings of texts are dependent on 

the reader, what type of book is being discussed, and the experiences of the children 

being read to. 

A key concept in both feminist poststructural theory and queer theory is language. 

According to Maynard (1995), these theoretical frameworks suggest that no firm 

knowledge or reality can exist beyond language that constructs it, and individuals are not 

homogeneous, but pluralistic and continually changing. Furthermore, according to Blaise 

(2005), individuals socially construct meaning through language, rendering it unfixed and 

open to change. In early childhood education settings, spe((ch and action result in 

meaning making that is created and recreated as children take an active role in 

constructing identity (Blaise, 2005). Being cognisant of interactions between teachers, 

students, and texts is crucial (Pinar, 1998). Equally important is the discourse in early 

childhood education that informs these interactions. 

Practical and Theoretical Significance 

As was highlighted in the literature review, this study concurred with Saltmarsh's 

work, which asserts that children's literature serves to re-circulate discourses already 
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present in the world which in turn "(re) shape" social realities (2007, 97). Pedagogical 

practices, ideologies, and procedures that define early childhood education are deeply 

embedded and as a result create discourses in the field of ECE. Practical implications of 

this study include a potential to inspire ECEs to influence a child's sense of identity by 

disrupting current normative conceptions. 

While ECEs have an enormous responsibility to children and families, many lack 

the necessary education to support disrupting current normative conceptions. The 

purpose of teacher training is to ensure that teachers are knowledgeable about research in 

their field, and thus better prepared to translate theory into practice (Kent, 2004). 

However, according to Katz (1996), competency-based teacher education programs may 

overlook significant aspects of teaching. While ECE training programs are increasingly 

sensitive to issues of diversity, other issues such as gender, sexuality, age, and body size 

are often neglected. The neglect of these important categories is significant. The 

dominant discourse in early childhood education may fail to recognize identity as 

dynamic, relational, and interconnected. This chapter explores some of these issues in 

order to highlight the possible practical implications of this study. 

According to Taguchi (2007), poststructuralist ECEs are moving away from 20th 

century constructivist learning theory, and replacing these with theories of meaning 

making which are more cognisant of cultures, and contexts. Using a queer theory and 

poststructuralist approach, the dominant "truths" about femininity, masculinity, sexuality, 

and childhood can be dissolved (Taguchi, 2007, 277). Poststructural feminism is 

concerned with deconstructing dominant discourses, and advocating social change for 

women and other marginalized groups. As was discussed in the literature review, the 
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principles of developmentally appropriate practice (DAP) are founded in developmental 

psychology literature from the 20th century. These principles have informed the 

discourse of early childhood education (Blaise, 2005). However, the appropriateness of 

the DAP has been questioned due to its inability to address the unique nature of all 

Gp.ilclr,en (r;.1cMuqen, 2002). According to Blaise (2005), DAP privileges certain ways of 

knowing and being as "best practice" while ignoring diverse qualities of children and 

families. Shields (2007) advocates for a rejection of notions of "best practice," which do 

not acknowledge varying belief systems, values, attitudes, and opportunities. According 

to Shields, rejecting these notions would acknowledge these same systems (2007). 

Theoretically, this research project may provide a means to introduce the reconceptualist 

movement to early childhood educators. 

As indicated in the literature review, the dominant discourse in ECE involves 

limitations that occur as a result of rigid binary structures (Butler, 1990). For instance, 

gender binaries require that there are two sexes, male and female, and the two genders 

balance in a way that encourages heterosexuality (Rothing, 2008). Homosexual and 

heterosexual is another binary that is normalized by implications that men appropriately 

execute their gender roles by having sex with women, and women by having sex with 

men. Michel Foucault wrote that "authorities exercising individual control function 

according to a double mode; that of binary divisions" such as boy and girl (1977: 199). 

The rigid binary system cultivates prejudice that has a harmful effect on all children, but 

particularly those who do not conform to society's conception of norms. Practically, one 

recommendation of this study is to engage early childhood professionals in dialogue that 

highlights the binaries of dominant discourse in early childhood education. Once the 
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power of the dominant discourse in perpetuating the binaries is recognized, early 

childhood educators may overcome the rigidity of understanding identity as static and 

independent. 

Recommendations 

Although there may be some value in quantitative measures, clearly there exists a 

need to go beyond the numbers that are gained from a quantitative analysis. Based on the 

limitations regarding methodology, an obvious recommendation would be to dispute 

positivist methodologies, which involve systematic analyses of representative samples to 

produce empirical evidence. However, quantification has had several impacts in the 

world of children's books. According to Clark (2002), one of the first quantitative 

considerations of gender in children's literature by Weitzman et al. (1972) helped 

ameliorate publishing practices, and also led to the emergence of feminist publishing 

companies. In the case of this research project, quantitative data from this study could be 

effectively utilized to initiate dialogue with early childhood educators about the lack of 

representation of diversity in children's literature. 

Robinson asserts that individual subjects are not stable, unified, or fixed, but 

dynamic (2006). This promising evidence supports change as possible, and lends hope to 

a time when ECEs will not instill, foster, or intensify heterosocialization (Sears, 1999). In 

order to provide children with the freedom to develop their personalities and character 

without of guilt or fear (Sears, 1999), it is necessary to challenge the norm. According to 

Tisdell, in order to ensure the status quo is not inadvertently maintained, a radical role 

change is required (1998). Sandlin (2005) concurs with this assertio~ noting that 

education needs to be political, and in order to avoid reproducing inequalities, cultural 
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assumptions should be critically analyzed (Sandlin, 2005). Therefore a major 

recommendation of this research project is to present a workshop that addresses where to 

go from here and what how early childhood educators can change and grow. 

The major recommendation ofthis chapter, to conduct a workshop, may help 

answer the final question of this research project: what is the best way to initiate dialogue 

with early childhood educators to promote deliberate book selection that considers 

diversity. This chapter has therefore highlighted some key components that could be 

used in a workshop format to achieve the aforementioned goal of promoting change in 

ECE book selection practices. 

A workshop format may provide a platform to share research [mdings with early 

childhood professionals. The content analysis methods and findings can be used to 

highlight the power of the oppressive dominant discourse and the rigid binary systems 

within them. By first understanding the positionality of identity and the possibility of 

recognizing identity as a complex relationship comprised of identity and experiences, an 

increase appreciation of identity as interconnected may occur (Davis, 2008). 

Bakhtin argues that recognition of dialogue is a dynamic process that considers 

past, current and future experiences. Bakhtin also promotes a celebration (queer carnival) 

of differences that goes beyond an increase in representation (Edmiston, 2007). 

According to Yin-Kun, binaries that contribute to essentializing normativity could be 

disrupted through queer carnival and heteroglossia (plurality of voices within our 

environments) bringing democratic experiences to children, parents and early childhood 

educators (2007). A carnival in an early childhood classroom defies ideas and truths 

through dialogue that releases the assumptions of the dominant culture. As with 
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traditional carnivals, this approach would be a joyful and positive celebration. 

Bakhtinian inspired dialogue for early childhood educators would promote participation 

in chronotope time space with consideration to plurality of voices within our 

environments (heteroglossia), and an encouragement to engage in dialogic interactions, 

withjoyful and spontaneous introductions of power dynamics (carnival) (Shields, 2007). 

Through this approach we can provide opportunities and environments that encourage 

children to "actively negotiate, construct, and reconstruct identities" that challenge the 

dominant discourse (Edmiston, 2007). According to Edmiston (2007), Bakhtin believes 

that individuals should become the authors of their identities. Early childhood educators 

have a role in providing possibilities for children as they create and recreate the stories 

that make up their ever-changing perspectives and beliefs. 

Accordipg to Taguchi (2007, 277), reconceptualizing ECE practices can be 

achieved using a feminist poststructural and queer theory approach which is aimed at 

dissolving the dominant 'truths' about femininity, masculinity, sexuality, childhood, and 

more (Blaise, 2005). Recommendations for this research project reflect the assertions of 

Blaise, who says that "understanding discourses and how they work in a classroom 

setting is a vital and necessary step" (Blaise, 2005, 17). An analysis of the deconstruction 

of binary opposites such as male-female, child-adult, and heterosexual-homosexual 

(Tisdell, 1998) will encourage early childhood educators to reflect about book selection. 

These recommendations go beyond calling for inclusion of books that represent diversity, 

as simply adding this representation is not adequate. Instead, these recommendations call 

for a shift in thinking that reflects the reconceptualist movement that presents a new 

image of a teacher and a child. 
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This study has used the latent content analysis findings that investigate identity 

binaries in attempts to provide a tool for initiating dialogue about the current lack of 

representation of diversity. However, this study does not aim to merely increase 

representation of diversity in children's literature. Identity is complex, dynamic and 

interconnected and one book about a particular person with disabilities may not speak to 

all children with a disability. Although we can aim to improve our current practices to 

represent more possibilities in children's literature, identity cannot be categorized. 

Therefore, this research invites early childhood professionals to recognize identity as 

complex, dynamic and interconnected and that meaning making in early childhood 

education is relational and based on our current and past experiences. The proposed 

recommendations are an invitation for early childhood educators to go beyond diversity 

as we currently know and really celebrate difference. This requires that professionals 

working with young children go beyond reading straight and together with children 

engage in critical dialogue about how identity is portrayed in books. If children co

authoring their identities are provided with options to challenge the dominant discourse 

diminishing sexism, heterosexism, ageism, ableism, sizeism, and racism could be 

possible. 

Conclusion 

In the first chapter, the importance of books was established and what scholars say 

about diversity was explored. Issues of oppression were introduced prior to stressing the 

importance of investigating that which is not said. In subsequent chapters, the study's 

methodology was outlined followed by fmdings indicating that representation of diversity in 

children's literature is minimal. Furthermore, it was acknowledged in the findings chapter 
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that counting methods are severely inadequate and an exploration of a more sophisticated 

methodology utilizing a latent content analysis was proposed. Qualitative queer analysis of 

two books was conducted in the methodology section of the study and heteronormative 

leanings in these two books were exposed in the findings chapter. In this last chapter, the 

significance of this small study has been determined. For instance, despite many childcare 

settings boasting an inclusive philosophy that reflects a heterogeneous society, minimal 

representation of diversity exist on bookshelves in early childhood education classrooms. 

Day asserts that exclusion "is one ofthe most insidious and painful-forms of bias." 

Accordingly, omission and absence of representation is a form of "symbolic annihilation" 

(Day, 2000, xxiv). As early childhood educators, it is our responsibility to critically 

confront and discuss children's literature in order to "authenticate the experience of 

'silenced' others" (Clark & Fink, 2004). Books that aim to diminish oppression and 

potential internalized versions of oppression have the ability to alter the discourses within 

our ECE discipline. In order to ameliorate current practices, we must stop reading straight 

and initiate a dialogue regarding the deliberate selection of children's literature to reflect 

diversity so that finally, the silence can be broken and differences can be celebrated. 
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